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FOREWORD

. e Y y
The research studies reported herein, completed under the auspices of the
Department of Special Services, have involved the cooperation of many employees of

the Somerville Board of Education, particularly teachers of modern foreign languages.
Primary responsibility, however, was delegated to the following:

Project Director: Dr. Joseph H. Vollmer
g “ , Superintendent of Schools
: \
Assistant Project Direltor: Miss Ruth E. Griffiths, Director
. Department of Special Servi es -

Principal/lnvestigator Miss Dorothy E. Chamberlain
‘ Chairman, Foreign Language Department
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The statistical analysis which forms Appendix C of this report was prepared by
STACO; statistical consultants, Williston Park, Long Island, New York. >
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" INTRODUCTION

I

In increasing numbers throughout the past few years, public and private schools
across the natlon have introduced various programs for teaching foreign languages in
the e1ementary grades. The public schools of Somerville, New Jersey, however, have
operated for thirteen years a continuous FLES program that was initiated with third ,

.grade classes in 1949. That 1is, members of the first groups ' to participate were
graduated from college during the spring of 1962. ]

Since 1949, of course, the pioneer program has been modified extensively. Teach- {
ing guides have been altered and expanded; personnel has changed; M.L.A. studies and

N.D.E.A. language institutes have influenced local thought and practices. However,
Somerville has exposed to FLES training/a consistent enough group of students to urider~ i
take a systematic evaluation of the effects of the program. The community, too, has

asked questions: ) :

/

. 'Is the study of foreiéﬁ‘languageéJin the grades merely play?

]

. Do students tire of a language they study fOr ten years?

. Does the level of general academlc preparation suffer when/time is allorted
for FLES instruction?
T
. On what grounds can _the tlme, ‘money, and effort devoted to a FLES program be i
justified? R S

. Is the justification purely theoretical, or can results be measured?

In an endeavor to answer some of these questlons, the Office of Education,
Department of Health, Education, and Welfare, has authorized a study of the Somerville
language program to determine the influence, if any, of FLES study upon achievement in
the high school, igﬁluding achievement in foreign language study.

| To supplement subjective judgments, a mathematicalostatistical analysis was
f undertaken by STACO, statistical consultants, represented by Frederic 1. Matthews, Ph.D.
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DESCRIPTION OF LOCAL PROGRAM

! . N :!;
In the Somerville High School therp is a natural dichotomy in the student body.
The "Somerville pupils have studied eithgr Spanish or -French continuously since third
grade in the elementary school as part of the regular academic program. For the past
sever, years there have been pupils in the Somerville High School who have studied
continuously either French or Spanish from third grade on. At the same time, there
are tuition pupils enrolled who havé not had this enrichment in ‘their academic prepar-
ation for bigh school. \ . i

Borough pupils on entering ninth grade continue the study of the language in
which they have had continuous instructions French or Spdnish in alternate years.
If the Somerville pupil continues the language in high school, he is in a transition
class in ninth grade which permits him to enter’the third year of that foreign language
(French or Spanish) as a tenth grade pupil. 1In all classes in the Somerville- High
School, with the sole exception of the transition class in French or Spanish, students
are heterogeneously mixed in regard to whether or not they are Somerville pupils.

Because of this fortunate sitpation, it is possible, by
scal statistics, to compare fairly using several different measu
and non-Somerville (non-FLES) groups. This’research project
. measure as outlined in "Organizatgon of Research."

e methods of mathemati- a
es the Somerville (FLES) i
ertakes a four-part ) 1

When foreign languages were introduced in the Somerville elementary grades, out- \
standing and well-established programs were few. The Cleveland program was limited to'
- students of a certain I.Q.; the western and southwestern programs capitalized on the
large segment of bilingual pupils in their schools. Consequently, Somerville deter-.
mined to pioneer. :

However investigation and other preparations were completed before the proposal
was presented to the Board of Education. The superintendent of schools, the elementary
supervisor, and members of the high school language department recognized merit in the
plan that was beginning to crystalize. 1In the summer of 1948 one, only one, summer
language school trained' for elementary schools --' Western Reserve. A young Spanish
teacher, campleting her first year of teaching, was asked to take the training at her -
own expenge on condition that she be relleved‘of one class and a study period if she v
was interested in beginning the experiment,. ‘She was interested. The project was next
presented to the Board. Members of the Board, too,‘were enthusiastic. .

e

Since local thinking called for teaching Spaniﬁﬁ“fh the same manner the child "
learns English -- that is, by imitation and practice -- Spanish was given to all third
grade/pupils. By the age of three, the baby has learned to use his own language --

- all the babies, the bright the average, the dull, Initially each class met for twenty

minptes three times a week. Within three yeats class sessions were increased to five

"times a weekv
»

#

During the first year some subjective conclusions were drawn. The pupil of low
1.Q. apparently learned as well as the pupil of high I.Q. -- sometimes better because
‘'his most important equipment is a good ear. A second language even: did something for

-2-
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stutterers: they did not stutter in Spanish' 00, the enthusiasm of the third-
grader was never matched in a high school class) A point was also made of having
every third grade parent visit the program sometime during the. year. The most fre-
quent comment was: Why didn't they do this when Y was in school?

Since the first year was apparently/a success, tife experiment was expanded the
following year by starting French in the third grade and contimuing Spanish in the
fourth grade. Subsequently, Spanish and French have been alternated each year.  The
language a child starts is purely an accident of birth, but he continues through
eighth grade whichever language he does stArt. (At the inception of FLES, the only
modern foreign languages offered in the high school were French and Spanish, and
original plans cailed for continuing through high school.) :

In 1954 the first tradsition class was established -- Spanish 2E for graduates
of the Somerville Junior High. 0f the forty-seven students who continued college
" - Spanish in that first year, only one failed despite the fact that the I.Q. range was
from- 87 to 137. Either the early training or the interest or both might have been
factors in their success.

The only sense¢ in which FLES students "begin over" in high school, if™lt can be,
termed beginning gver, is that a review is given at the beginning of the ninth year
.to check on the/progress of each incoming group. Although groups vary from year to
year, certain ndamentals should be automatic, if they are not, some attention must
be given them

The program, however, has faced some obstacles. Initially, teachers trained to
work with high school students had to be orfented to the elementary psych gy;” and
throughout;, high school teachers trained in traditional methods have’ had to be recon-
ditioned. / (N.D.E.A. sponsored institutes are now assisting in this area.) Somerville
is fortunate in that it has had available certified teachers with a sound foundation
in both language and education; however, the teacher turnover, particularly in the
elementa y grades, has been heavy.

Scheduling classes ‘within a heavy junior high atd high school dcademic program
has also been an intermittent problem. Fortunately, the Board of Education has
accepted the fact that some upper level classes will have low enrollments, but the
student can still fit only so many classes into his nine-period day. Another situation
which occurs infrequently, but annoyingly to those steeped in FLES, is the need to com-
bat parental insistence that a student elect in high school a language other than his
FLES 1anguage, that accident of birth.‘

Still another weakness recognized locally is the need for evaluative criteria,
particularly on the elementary level, other than teachers' subjective 'judgmént.
Although it is not felt that students must receive marks, teachers would aﬁpreciate
a means of measuring their and the students® progress.

In preparation‘fot undertaking this government-sponsored investigation of the
Somerville experience, further descriptive and analytical data on the extent and kind
of integration which have existed in Somerville between the FLES and the high school
courses were established. Specific questions have been posed:

E

IS FLES CONSIDERED ‘‘CONVERSATIONAL' AS OPPOSED TO THE *‘REGULAR"
FOREIGN LANGUAGE COURSE"'IN THE HIGH SCHOOL?

Inasmuch as all courses are considered "conversational", if by '"conversational"

one understands audio-lingual, the distinction between this and 'regular" is difficult

to define. All language, grades three through six, is conversational; however, the

-3-
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conversation is directed to give a clear functional knowledge of the target language
. by drills and lamalogy rather than an intellectual knowledge based on rules. 1In the
junior high schoeél and first level high school a functional knowledge of the structure
(grammar) is paramount. Obviously, FLES students in ninth year have an audio-lingual
facility. in the language which those beginning in high school do not have.

WHAT ADVANTAGE, IF ANY, IS OFFERED TO FLES PUPILS WITH RESPECT TO
THE HIGH SCHOOL WORK THEY CAN LOOK FORWARD TO TAKING? "

The advantage to which FLES students may look forward in high school is a college-
level course in their senior year which leads to the Advanced Placement examination. -
Therefore, the successful passing of this examination carries the further advantage of °
possible higher college placement and/6r collége credit,| or for some, the advantage
of having met the college language requirement. However, even ifuthe'glss student
does not, elect to’continue his FLES language study beyond the minimum two years re-
quired by most colleges, he has completed in that time three years of work -- that
desired by the college. He has the opportunity to elect more units of a second foreign

. language 'or tq pursue other areas of. specialization. / ' :

~ ‘WHAT CORRE SPONDENCE AND/OR INTEGRATION IS THERE IN THE TEACHING = E
MATERIALS AND EXAMINATIONS USED AT EACH LEVEL, FLES OR HIGH SCHOOL? | -

\

There 1s a determined effort to integrate the work o:'prqgrém~ofﬂth;felemegtary
school with that of, the junior high school and the .work of the junior high school with
that of the high school as can be seen from the desgription of courses of each level.
No examination other than teacher-made ones is given as yet “at either the eleme
or junior high level. /The'réaspn for this is :that any good, examination for thes \
that suits local purposes or needs is unknown. When those examinations being preépared

‘ under the MLA are ready for distfibutiop, Somerville teachers will doubtless administer
them. ‘ ' :

.
N 4

, The screening betyeen the”sixthnand seventh grade is»aétermined entirely by
teachers' recommendations. v, \

. w\‘ : . . . .
During the ,eighth grade the Modern Language Aptitude Test is given. This»may\\
". seem to some’ to be 4 rather late date in the program to determine whether the pupil
f has any language aptitude. However, 'this test is designed'for*pinth grade up, and it
- ‘would not be possible to give it any earlier. . ‘

| /

The results of jthe aptitude test in the eighth grade, together with, the results

‘ of the Iowa Tests of Baéic”Skilla, the“Otis Mental. Ability, the teachers' marks and B
; recommendations are used to determine which pupils should continue in the program in ¢
| the high school and at'what level each pupil should continue. ' ' /

| : - ‘ | ‘ S
| . The three possible levels are: 2E - enriched group, 2 - regular college prepar- *
| atory class, or General 2, a terminal course for those pupils of less than average-
~ability who do not have college as a goal. In the near future 2E for the enriched
group will be a second or third year course. The reaction of present Language 3 ﬁ‘
students is favorable to only one semester of regular second-year work and then third.
o ) h

t In high school again Somerville is still awaiting publication of the new achieve-
; ment tests. The only. examinations- given are those prepared by the teachers, the French
| Listening Test, and Cooperative Tests, or for the college~-bound students, the College
E Entrance Examination Board and Advanced Placement Examinations, '
!

Since 1949ithe course of study has been changed several times. At present the
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Modern Language Guides for French and Spanish in the elementary schoal are being used
as their title indicates, as guideé The junior ﬁkgh school prograon has been changed
several times and will probably continue to change

school written in 196Q\a1ready has un ergone num§

A course of study for the high
rohsmﬁ?dltlons or deletions.

2]
k!

The language laboratory 1nsta11ed in 1961 has been the reason for some of the
changes.
/7 \

Throughout the FLES and high school experience each of the four language skills
is, to sote extent, weighted. Roughly, this chart might represent their value:

Grade Listening Speaking Reading Writing
3 P X ’ ! 0 i
4 X X \ /
5 X X . \

"6 X X Readiness DiAtation-limited
7 X X _ Dialogues Dictation in increasing amounts
8 , X X Dialogues Dictation in increasing amounts
9 X X "Narrative and expos-‘” Translation

itory paragraphs \ .
Novelettes and cultural Some original writing

10 . X X ) 1
: material ~ ;
11 _ X X One-act plays, novels, Papers 150-500 words ‘
, periodicals, poetry . . }
12 X * X Gamut of contemporary Term papers of considerable
.~ and classical writings 1engé§

(intensive and exten-
sive)

r Pt
’ i

What this amounts to then is that listening and speaking ﬁeigh heaviest through-
out the sequence. Little reading and almost no writing is done before high school.
In the ninth grade a little of both is done, in tenth grade quite a little more read-
ing, not much writing. Both of these skills are increased considerably in eleventh -
grade; and in the tWelfth—‘reading“has reached a point at which-dictionaries need be -
“hsed only for less modern works or poetry, and writing has reached -a point of literacy
and accuracy for most.




ORGANIZATION -OF RESEARCH - e o |
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The records of all the graduates of the\hlqpses :¥ 1957-61 who had-spent four ]

years in Somerville High School were cbllecte&\for this study. Only the graduates |

of the Classes of 1958-61 who were enrolled in'the Somerville elementary schools had
; therefore, a comparison

FLES training. None of the graduates of the Class.of 1957 did}
1s possible before the inception of a local FLES program.

Classifications studied are the elementary school preparation and the type of
secondary school preparation. These classifications were sub-divided #nto Somerville
(FLES) , non-Somerville (non-FLES)‘for the elementary preparation; college preparatory,
non-college preparatory for the type of secondary school preparation. A parallel
[factor considered is the election or non-election of any foreign language in the
. secondary school. The numbers of pupils involved are reported in Table 1. ‘

|

Table 1 /

. * '
Pupils’ in Classifications in the Somerville High School for Grade Point Average

—

Aty Foreign No Foreign

Somerville Non-Somervillé
, / Language Language
\ ! , 1
College : Non-College Cgllege Non-College \
__grép. Prep. . Prep. Preép. . . .
1957 byl 6] - —— 9] - 192 ~-— - 53 - -
1958-61 228 188 426 443 : 1056 . 231
Total 272 231 493 53 1246 284
*1530 1530

Grand Total

For_each of the 1530 pupils included, the various categories, a grade point ‘average j
and general ability (or I.Q.) 'were reported. In all comparative analyses, I.Q.'s were
factored to insyre that studies measure groups of equal ability.

i
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To evaluate the effort of FLES stde, four measures were employed: ' N

1. General achievement -- representJd by the flnalxg\f\e point averagé of seniors,
as a criterion of whether or not the enrichment in ‘relgg\iﬁnguages affected ,
the overall academic preparation for high school; \\\\\\\\\\\\

- ¢ ' &»

2. Language achievement -- as indicated by high school foreign language-t€achers'.
grades, a subjective evaluation-of-the worth of FLES instruction; .

7N .

3. Language achievement -- as indicated by performance on C.E.,E.B., Foreign Language .

Achievement Tests, a second and non<subjective measure for evaluation;

o

4., Pupil and parental reaction -- as indicated by continuance -of foreign language
study in the high school. Tt

The tests of significance in the entlre study - grade point average; foreign
language achievement, and continuity -- have been taken at the 997% level; 1i.e. the
chance#fthat a statistic or statistics will be different from a hypothesized statistic®
is a long shot =-- 99 to 1. -

L]
A ’

»

1 The methods used in the grade point average study, the teachers' grades in

'Foreign Language 3, the C.E.E.B. Foreign Language Achievement Tests are linear

_ﬂregreg31ons related to the I.Q. together with analysis of variance. -In the . -
continuity in foreign language study, the method was the binomial distribution
approximated by the normal distribution.




CONCLUSIONS AND DISCUSSIONS -

General Achievement

The primdry purpose of the general achievement portion of the study was to detewx-
mine whether the Somerville FLES students had had less preparation for total high school
work -- attrf: ‘t.ble to time spent on foreign languages in the elementary school --
than had the :::d.tionally prepared students.

. Over=- a11 academic achievement of the pupils in Somerville High School is measured,
in this study, by a grade point average, covering their marks in all courses taken
throughout four years. It was found that there is no difference between the grade.
point’ average of the Somerville pupils and the non-Somerville pupils in the Class of
1957 and in the combined Classes of 1958-61. The difference between the mean of the
Somerville pupils and ‘the mean of the non-Somerville pupils in- the combined Classes of
1958-61 is less than 0.1% (0.001).

The mathematical findings lead one to conclude that fq Somerville, at least,
systematic study of a foreign language from grade three through grade eight does, not
undermine the child's foundation in the basic or traditional learnings. He does not -
compete in high schoo! classes other than foreign language under any discernible handi-
cap.  One might further project the hypothesis that in college or life situations he
will face no hardship attributable to deficient elementary school preparation. - .

Language Achievement

In addition to the considération of general academic achievement, ®teps were also
taken to determine the relation between FLES study and achievement in foreign language
study in the high school. Both subjective and non-subjective measures were en:loyed.

Foreign language achievement, in‘this study, is measured first by teachers' marks
in Foreign Language 3 <~- French, German, Latin or Spanish classes pooled This level
was selected, since only those students with “an “interest .and competency in the foreign - -

language would have continued to the third level.
sidered a measure of the foreign language teachers' estimate
Using records of all graduates of the Classes of 1957-61 who
Somerville High School -- 343 in all, regardless of the year
taken -- teachers' marks in Foreign Language 3 were analyZzed
tions. The numbers of pupils involved are reported in Table

-

"In a sense, these marks may be con-

of the FLES program.

had spent four years in
in which the language was
in specified classifica-
2., .

[}




. Table 2

4

Pupils in Classifications in Somerville High School for Foreign Language 3 Teachers® Grades

Somerville ) - ) Non-Somerville
Spanish French Latin  German Spanish  French Latin  German
x F M ¥ M P MEFP  ME NE M E M E
1957° 1 0 1 9 1°2 0 0 4 4 0 2 2 5 0 o0
1958-61 39 45 36 45 4 2 2 2 . 20 32 7 22 10 18 17 11
Total 40 45 37 54 5 4 2 2 3% 7 2 12 23 47 1
Grand Total \\>\\T\\\\\\\\\‘ 343

‘ N .
Somewhat d1sappo1nt1ng on the surface was the statist1c1an-s conclusion that the
foreign language teachers' estimate d6f the FLES program, as measured by teachers' marks
in Foreign Language 3 for pupils of equal general ability, shows no discernible difference
\)in the, Somerville (FLES) pupils and the non-Somerville {non-FLES) pupils in the combiped

pupils in the Class of 1957.

However, the FLES program contains 'a one-year acceleration in Spanish and French in
the combined Classes of 1958-61; Somerville students in Spenish 3 or French 3. are in
their second year of high school study. The inference from statistics, ‘therefore, is
that pupils can advance at least one year in foreign language by the FLES program with no
harmful effect on their achievement. 1In fact, reaction of present third-year students
favors further acceleration -- a single semester of regular language work in 2E to be
followed by third-year work.

Currently, the.advantage which FLES students may anticipate in high school is a
college level course in their senior year. This course leads to the Advanced Placement
‘examihation; therefore, the successful passing of this examination carries the further

~ advantage of possible higher college placement and/or college credit, or for somé the
advantage of having met the college language requirement. : .

Although the analysis of teachers' marks incorporated in this research indicates
neutral findings, a pilot study completed in 1960 of the language students in one year
is significant. The STACO report indicated that at mid-term FLES students in a
Spanish 3 class achieved approximately ten percent higher grades than did other pupils
in the class who were in the traditional language pattern group, even. though the FLES
students were ene year younger. A ten-percent difference is mathematically significant.

¢ Language ach1evement, in this study, is.also measured by the College Entrance

* Examination Board Foreign Language Achievement Tests. If the test was taken more than
once, the higher score was used.. Fifty pupils took the C.E.E.B. Foreign Language Achieve-
ment Tests; sixteen in Spanish, twenty-f1ve in French, five in Latin, and «four in German.
With reference to the entire group, a difference of 47 points in the means favored -the
Somerville or FLES pupils. /

.
-
. .. -9-
, .

'l

Classes of }958-61l. There was also no difference between the Somerville and ncen-Somerville- -
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However when analysis’was limited to the languages of the FLES program, Spanish
or French, the scores of 41 pupils were involved. The difference in the means again
favored FLES pupils, this time bv 67 poiﬁts measured at the 17 level of significance.
That is, the odds are 99 tb 1 that in Spanish or French, a pupil who had FLES prepara-
tion will have a score 67ipoints higher than a pupil of equal general ability who did
not have FLES preparationy

Both measures of forefign language achievement -- teachers' marks and C.E.E.ﬁ.
scores -- support FLES continuation.

!

Parental and Pupil Reaction

Consideration of continued enrollment in foreign language study in the high school
was measured as an indieation of pupils' and their parents' estimates of the value of
the FLES program. The number of pupils who continued to the next higher lavel of a
foreign language compared with the total number of pupils who could have so continued

constitutes the measure of continuance in this study. The numbers of pupils enrolled
at each level of the feur foreign languages are reported in Table 3.
/ S : ’
f -.= - - Table 3
Pupils Enrolled at Each Level of the Four Foreign Languages (1958-61)
' Somerville . Non-Somerville
- Collgge Prep. Non-College Prep. College Prep. Non-College Prep. B
Spanish i/ ) : 3
"Gen.Lang.1 1 17 6 98 )
Gen.Lang.2 | 15 o2 46 B
Language 1 |50 16 189 + 101
Language 2 . | 42 2 177 49
Acceierated | 80 30 - -
Sub-Total 2 | 122 32 . 177 ! 49
Language 3 P72 14 50 6
Language 4 o 27 2 13 0
French o
Gen.Lang.1 2 © 16 4 12
Gen.Lang.2 i 1 . 11 - / 1 4
L Language 1 | 50 10 117 29
// Language 2 ; 45 ’ 2 99 8
Accelerated. 80 - 35 - S -
Sub-Total 2 / 125 37 99 ‘ 8
Language 3 i 74 10 25 1
Language 4 | 20 0 10 1
Latin !
Language 1 | 42 11 196 31
Language 2 | 35 3 168 ’ 6
Language 3 f 5 0 30 0
Language 4 | 2 0 13 0
German ;
Language 1 27 7 82 22 .
Language 2 22 % 1 75 14
Language 3 3 / 0 27 4
Language 4 0 0 1 0
/ ~
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It must be recognized that\ many factors affect election of a language in high
school: college entrance xequilements, determination of a sequence (General Language
1 and 2 complete a sequence), scheduling difficul¥ies. However, all are related essen-
tially by the election of the puplls and their parents. There are four natural drop-

out or retention times:

/ u
1. Retention of the pupils'who elect the first course in Genera} Language 1
/ and continue to the second course in General Language and then terminate

2. Retention of the pupils enrolled in the first level of traditional language _
' who continue to the second {tzel of traditional language = S

<o

3. Retention of the pupils who enrolled in the second level of the traditional
langyage or the pupils who enrolled in the accelerated level, both of whom

continuzd to the third level

4. Retention of the pupils who enrolled in ‘the third level and continued to the
fourth level. . , ]

At 99 to 1 odds, shere was a significant difference in favor of the Somerville
pupils compared with the non-FLES pupils in retention from General Language 1 to
General Language 2 although the language itself, French or Spanish, was immaterial.
Seventy-eight percent of the FLES group enrolled in General Language 1 elected a
second year; whereas only 44% of the non-FLES pupils did.

Also considered noteworthy is the fact that 70% of- the non-college=bound FLES
students -- free from the dictates of college entrance requirements -- did elect some
foreign language during their four years in high school. In fact even among the non-
FLES non-college -bound students at Somerville High School 629 elect & foreign language.
The difference is significant at 13 to 1 odds (90% level of significance). In New
Jersey in the.fall of 1959, 48.2% of all pupils were enrolled in foreign language, and
in the fall of the previous year 43.77% were enrolled. The national percentageg -at the
same time were 27% in 1959 and 24.37% in 1958. Although the state and national figures
do not cover general language courses, they do involve all pupils including the college-

bound.

There are four foreign languages in the sequence Language 1, 2 and the sequences
to follow: French, German, Latin, and Spanish. During the year of the study, 980
pupils were enrolled in Language 1 and 748 pupils in Language 2, which does no* include
“the accelerated classes. Of both Somerville and non-Somerville pupils 767% were retained,
there being no difference among the four foreign languages. Whereas 88% of the college
preparatory students continued from Language 1 to Language 2, only 34% of the non- -
college preparatory pupils did. ~ '

 The local situation, however,’ is a factor in this phase of the study: except for
those who are entering level one of a new foreign language, the majority of FLES pupils
enter high school on level two (French or Spanish 2E) rather than the traditional level
one. The same situation affects the next phase, retention from level two to level three. .

As might be expected, a very significant difference favored the omerville pupils
in continuation from Language 2 to Language 3. Of 973 pupils enrolled in Language 2
and 322 in Language 3, the FLES contipuation was 479% and the non-FLES 247%. However,

4

1 Modern Language Association of America, Reports of Surveys'and Ltﬁdies in the
Teaching of Modern Foreign Language, p.21l. '

T N R T T TR A T T N T




X

/

one must recognize that college-bound students usually need\at least two language *
units, Language 3 often being the second unit for the FLES group. A supplemental
breakdown of the four languages indicates that 387 of students enrolled in French,
German, or Spanish 2 continued ;,to the third level. 1In Latin 17% continue from the
second to the third level. -

No significant difference between the Somerville or FLES pupils and the non-
Somerville or non~-FLES pupils showed in retention from Language 3 to Language 4.
Retention in both cases was 287%. There were 322 pupils in Language 3 and 89 pupils
in Language 4. o »

This study of retention as.a measure of pupil and parental estimates of the
value pf the FLES program supports two major conclusions:

First: There is no deleterious effect from the FLES program on the retention
\ of pupils in foreign language in the ‘Somerville High School.

\Secdhd: In the non-college preparatory pupils, there is a positive relation-
ship favoring the F[JS program in the election of a foreign language even
though the awareness of the non-Somerville pupils of the value of foreign
language study is reflected by a relatively higher proportion electing foreign
language than in general in the state or nation.

e




DESCRIPTION OF FLES COURSES

ELEMENTARY SCHOOL (3 - 6)

)
¥

Procedures and methods used in grades three through six are alike in both French
and Spanish, inasmuch as the MLA Guides form the basis of both courses. Only the
specific materials are different, '

©

I. Precedures and Methods

14

!

A, Course content and proceduresi methods and materials throughout
the elementary French and Spanish Programs in Somerville are tuose
recommended in the MLA Guides for Teaching French and Spanisi,
I \‘diate°streqs is placed upon building comprehension of words,
sentenzzs}\gnd ideas expressed by the teacher. The children are en-
“couraged to repeat in chorus and individually; and from the first day -
° of the FLES experience they are expected to reply and are encouraged
. to gain confidence in their abilities and progress. The goal is active ..
participation and involvement of all students.,
f In the introduction of each lesson or unit, the teacher finds it
a able to explain in English to the children the procedures- involved
what is expected of them. For etample, in the first unit in third
grade, the teaching of various types’ of greetings and farewells, teacher
explains to the class: '"We are going to learn how a French (Spanish)

child says 'good morning' to his teacher and how the“teacher says 'good -— -

morning (afternoon)' to the class. Listen carefully as I repeat this
greeting for you several times. Then all of you try to repeat exactly
what T have said in the same way." From repetition as a class, the -

" teacher proceeds to speaking to individual students, encouraging and
praising quick and accurate response. Finally the teacher feels the
students are ready for student-to-student conversations. Children are
ericouraged to volunteer to play the role of the teacher. All vocabulary
/ls presented in context, never in isolated words. ,

B. The core of the FLES program in Somerville is the basic dialogue,
as recommended by the MLA Guides. The basic dialogue represents some
realistic situation related to the experiencesand interests of most
children of the age group, often correlating with some other area in
the school curriculum, such as hygiene or geography.

1. Presentation of a dialogue lesson
a. Introduction of vocabulary to be employedpid lessoa through

pictures, posters, charts or concrete objects
b. Drill and mastery-of vocabulary by class




II.

III.

U

-’

¢c. Explanation (rapid; in English) by teacher of the situation
about which the dialogue revolves |

d. Dialogue divided into scenes, each of wh1ch is presented
rapidly in entirety by the teacher

e. Rapid repetition, sentence by sentence, by the class in chorus

f. Repetition of scene, sentence.by sentence, sections of the
class s/
g. Repetition of scene, sentence by sentence, by individuals
h. Drtll -- individual sentences; one at a time; perhaps two a
day, stressing accuracy of pronunciation and intonation_
i. Student-to-student practice of individual sentences, pro-
gressively building up into the entire scene
j. Presentation by volunteers of: (a) the whole scene
(b) entire dialogue o .
2. Modification of basic dialogue
3. Question and answer, teacher-student -
4., _Question and answer, student-student’ _
5. Question and answer, student-teacher - student -
6. Structural changes
7. Re-entry of previously learned materials in modified forms

Materials

A.

Visual ‘ . rd

1, * charts
2. calendars
3. pilctures .
4. flashcards
5. concrete objects: as required by unit

a. stuffed animals-

b. cutlery, plates, etc.

c. money: French (Spanish) coins, bills
6. posters . .

Audial: records

1. speech
2. music _(songs) , /

Content of French Course

A.

Grade III ‘ '

1. Introduction to most usual forms of greeting and farewell:
BonJour, madame, mademoiselle, monsieur.
Comment gllez-vous, classe? Comment vas-tu, Jean7
Tres bien merci, et vous?
Au. revoir, classe.
Au revoir, madame, nmnsieur mademoiselle.
A demain.

2. Learning own name and those of other boys/and girls in the class;
- asking danother student his name and replying with own name

"y




3. Numbers from one to fifty-nine )
4. Common classroom vocabulary: blackboard, widdow, door, ohalk,

pencil, eraser, boy, girl, teacher, chair,
5. Colors
6. Animals: dog, cat, rabbit, et¢.
7. Common classroom.commands and/activities: go to the door; to .

the window; get up; sit dowx; raise\your hand; repeat; lower your

hand; write on the board; érase the board, etc.
8. Members of the family: mother, father
9. Chtistmas unit: a Christmas carol
10. Using the telephone: Calling a friend to invite him to play
11. Morning at home: Get up; get washed; brush teeth; etc.
12, Furniture in bedroom
13. Days of the week: Today is Wednesday.
14. . Expressions of weather: Response to questions concerning weather -

"15. Clothing: Boy's and girl's
y . 16. ' The house: roof, doors, windows, walls, etc. o
17.  Songs: Sur le pont_d'A gnon .
| Monte sur un é1 phant
, Frere Jacques .
f Savez-vous planter les choux? ' [
I1 était unebergdre
Il était un petit navire

Fais Dodo

B. /Grade IV .
/ B ‘ i
/ Grade IV French course is sequel to Grade III and is built upon
[ materials learned in Grade III. Actual content: as recommended in
/ M.L.A, Guide for French in Grade IV (Revised 1961 edition).

/' 1. Réview of Grade III material ‘
2. Unit of visit to a toy gtore:. purchasing an article; learning names
! of variofis toys
/ 3. Months and seasons Qf the year
/ 4. TFoods and setting the table u
: 5. Additional members of the family: brother, sister, aunt, uncle,
grandmother, grandfather . =« o -~
/ /6¢ A visit to grandmother's house: getting ready, preparations, etc.
7. The city: buildings, streets, vehicles, policeman, etc.
8. Finding a 'lost pet: 1inquiry, policeman \
/ 9. Introduction of a new friend '
10. Addresses
/ _11. Simple geography: Paris is a city. It is the capital of France;
France is not a city; it is a country; Somerville is small;
- New York is large, it is a city; New York is in the United States;
it is not in France. i
12. Numbers 59 - 1,000
138 Christmas Unit: more extended than Grade III
14. Songs: Review of Grade III songs
Au Clair de la lune
Le Coucou e
J'ai perdu le do

L




c. Grade V ' l
1.“ Review of Grade I units ‘ ’ '
2. Aches and pains: |Where do you feel bad7 I have a headache, sore
throat, etc. )
3? Telephoning doctor, dentist, etc. for an appointment
4. At the doctor's office
5. Rooms of the house- and furniture
6. Christmas unit . .
7. An evening at home: activities of various members of the family
8. Preparations for a trip to France
9. Stores and shops in France, buying expeditions , " :
10. .Geography: More-intensive than previously: important mountains, :
rivers, cities; names of countries of Europe and their capitals
11. Dramatization of a fairy tale: Little Red Riding Hood
12. At the Post Office . : |
13. Number experiences: arithmetic, making change with French money, etc., |
"14. Songs: Jean Wjgonas
Review and additional stanzas of previously learned songs

o
* . [ . E

D.. Grade VI

» ,
1. Review of materials from previous grades
2. Shopping for a gift & ,
3. Presentation 8f'a new student in class: to teacher, to parent, etc.
4., Foods: preparing a meal, selecting a meal in a re$taurant .
5. Preparing a surprise party
6. A day at school
7. Christmas unit .
8. Family: how many members, how old, etc.
9. Buying a new shirt (dress, etc.)
10. Introduction to reading

a. names of accents
b. basic principles of pronunciapéon
‘Ce reading paragraphs of materials already familiar
/ d.+ reading as a group
.2+ 1individual reading, .
f. finding words in a passage containing a given sound
g. word recognition, out oficontext, from flashcards
h. writing words and sentences from dictation
i. differentiation between singular and plural: nouns,“verbs, g
articles, etc. .
jo 1introdu- Lion to written forms of masculine, feminine of common
adJectives ' -
k. introduction to conjugation of some basic verbs; particularly
conjugation pattern
1. " more formalized work with negatives

et

Content of Spanish Coureel

»

A. Grade III

1. Introduction to most usual forms of greeting and farewell: =
Buenos dfés, sefiora, senorita, senor
;Cémo est4n, clase? ;Cémo estas td, Juanita?

4
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‘ 7. Common classroom commands and activities: “go to the door; to the

(Muy bien gracias, y usted?
Adiés, clase

Adios, senora, sefior, senorita
Hasta mafiana.

2. Learning own names and those of other boys and girls in the class;
asking another student his name and replying with own name ‘
3. Numbers from one to a hundred
4. Common classroom vocabulary: blackboard, window, door, chalk,
) pencil, eraser, boy, girl, teacher, chair, etc.
5. Colors . \
6. ‘Animals: dog, cat, rabbit, etc:

window; get up; sit down; raise your hand; repegt; lower your hand;
write on the board; erase the board, etc.
8. Members of the family: mother, father

9..- Christmas unit: a Christwas carol -~
10. Using the telephone: Ca'mr_xg a friend to invite him to play
11. Morning at home: get up; get washed; brush teeth; etc. -
-12. . Furniture in bedroom :
13. Days of the week: Today is Wednesday. '
14. Expressions of weather:. reSponse to questions concerning weather .
15. Clothing: Boy's and girl's
16. The house: roof, doors, windows, walls, etc.
17. Canciones: " El rancho grande
' Cielito lindo
7
Los numeros
Los pollitos ]
Las mafianitas |
5
Juegos: E% burro ‘
' . Pin Marin ' ‘
§ San Serafin - X ) °
, Naragﬂ d ¢ ‘
La vibora de la mar. 4
La rueda de San Miguel
j - . \
Recitaciones: La bandera '
La viejita. ,
El patito ] , ¢ .
El aguacate <
Riqui ran
Grade 1V

Grade IV Spanish course is sequel to Grade III and is built upon
materials learned in Grade III. Actual content: as recommended in MLA - -
Guide for Spanish in Grade IV.

l. Review of Grade III material b .

2. Unit of visit to a toy store: purchasing an article; learning names
of various toys

3. Months and seasons of the year

4. Foods and setting the table
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k) 3
5. Additional -\~mbers of the family: brother, sister, aunt, uncle,
grandmother , grandfather ; . “
6, A visit to grandmother's house: getting ready, preparation, etc.
7. The city: buildings, streets, vehicles, policeman, etc.
8. Finding a lost pet: . inquiry, policeman ’
9. Introduction of a new friend
10. Addresses ’ ‘

o

. 11, Simple geography: Mexico is a country: Mexico City is a large

D.

city. Somerville is small; New York is large; it is a city:
New York is in the United States; it is not in Mexico.
12. Numbers ~100 - 10,000
13. Christmas unit: more extended thian Grade III
14. Songs: Review of Grade III songs '
El Milldnario : i .- !
Amor, amor, amor X \
El barquito

7

Grade V

l. Review of Grade IV anits o _—

2. Aches and pains; Where do you ache? I have a headache, sore
throat, etc. ST ' '

3. Telephoning doctor, Jentisia etc. for an appointment

4, At the doctor's office :

5. Rooms\in the house dnd house furnishings

»

7. An evening at home: Activities of vari&us .members -of the family
8. Preparations for a trip to some Latin-American country or Spain
9. Stores and shops in Mexico; buying ‘expeditions
10. Geography: More intensive than previously: important mountains,
rivers, cities: names of countries-of Latin America and Europe
and -their capitals
11. Dramatization of a fairy tale: Red Riding Hood .
12. . At the Post Office T ' T -
13. Number experiences: -arithmetic, making change with Mexican money, etc.
14. Songs: Marf{a Elena ) '
‘Review and additional -stanzas of previously learned songs

-

Grade VI

1. Review of materials from previous grades
2. Shopping for a gift

3. Preparing-a surprise party

4. Présen;ation of a new student in class: to teacher, to parent, etc.
5. Foods: preparing a meal and selecting meal in a restaurant

6. A day at school

7. Christmas unit

8. Family: how many members, how old, etc.

9. Buying a new shirt (dress, etc. ) o
10. Introduction to reading

- a. accent, tilde
b. basic principles of pronunciation-
.¢. reading paragraphs of materials already familiar

d. reading as a group |

e. individual reading . - . .
I . !
1
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f.
gi

finding words in a passage containing a given souhd
word recognition, out of context, from flash cards

. h. writing words and sentences from dictation /
i, differentiation between singular -and plural: nouns, verbs,
. '~ articles, etc.
j. 1introduction to written forms of masculine, feminine of common
ad jectives
k. introduction to conjugation of some basic verbs; particularly
conjugation pattern . .
1. more formalized work with negatives
. ‘
R r=
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JUNIOR HIGH SCHOOL (7 - 8) » | ;

In Somerville the child is introduced to the spoken language in grade three. The
junior high school program continues the| emphasis on the spoken language. The skills
of reading and writing are introduced and grammar concepts are presented. Cultural
items are inserted at every possible point.

/ L4
I. Objectives ’
A In the junior high the skills of listening, speaking, readlng, and
~ writing are stressed in that order.

1. The student should understand the. foreign language as it is spoken
by native speakers in sityations similar to his own experiences and
using vocabulary, idioms, and grammz2r with which he is fam?liar.

2. The student should ‘speak the foreign language with reasonaﬁle
fluency using the vocabulary and situations appropriate to/his age
and training. Answering basic questions, participating in simple
dialogues, and giving brief summaries of material he reads or hears
are included.

3. The student should be able t6 read in the foreign language material
at his level with not too much diffieulty and without coggcious
translation. He should be able to read the texts and any other
materials which conform to his level of advancement.

4. The student should be able to write anything he can say.

B, Culturally speaking, tWe student should be familiar with French and
Spanish geography. He should.know certain features of history, civiliza-
tion, and contemporary life. #e should know several songs and a few poems.’

II. Procedures and Methods
A. The process of learning a foreign language should as much as possible
follow the normal pattern which a child follows in learninz his native
language. The procedures and methods used in the junior high school are
basically those of the "new key" or audio-lingual method. Modifications
-have been made, particularly in the beginning, to allow for the four years
. of previous oral preparation and the introduction to reading which is given
! . at the end of grade six. The program may be divided into three periods:
the completely oral period, the transition period, and the reading-writing-
text book period.-

N
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Oral Period

During this oral period which lasts approximately one month,
there is a-review of greetings, expressions, basic vocabulary, and
other items which the students have already learned. This is done
by {irect questioning and by use of a basic dialogue. The basic
dialogue is the core of the oral period and the transition period
which follows it. The objective is mastery of the basic dialogue.
Students are expected to know the dialogue from memory. From .the
first day, mistakes in pronunciation and intonation are corrected.

The target language is used exclusively except for the short Epglish ,

description which introduces the dialogue. Pictures and concrete
objects are used to convey meanings.

~

’
7/

" a. Presentation of Dialogue Lesson o

1. Introduction of dialogue in English. Teacher sets the
scene and -tells students what the situation is. This
is not a word for word translation.

2. Teacher presents entire dialogue (or section) at normal
rate. .

3. Rapid repetition sentence by sentence by students in
chorus. If the sentence is long, it is broken up .and
practiced in meaningful phrases. The building is always
done from the end and the sentence is always put together
in the end since the student retains in his memory the
beginning of the sentence but not the end. It also helps
to maintain logical grouping of words and proper intona-
tion.

Give me_some bread and butter please. |
J" - please. '

_ and butter please.

™ some bread and butter please.

Give me some bread and butter please.

4. Rapid repetition sentence by sentence by sectioms of
class, by rows, and finally by individuals. -

5. Rapid repetition of whole dialogue (or section) in shorus,

by sections, and by pairs. '

Presentatiop of dialogue by volunteers. i

Dialogue adaptation., Supplementary material is inserted.

. Questions and answers concerning the dialogue.

. Drills - individual sounds, structural patterns.

O 00~ O

Transition Period

After the|\basic dialogue has been learned orally, students are
ready to proced&d with the reading and the writing areas. ‘This work
begins with the‘isolation of individual sounds which are used in the
dialogue. The students are asked to give words in which these sounds
are used., The words -are written on the board.. For the first time
the student is able to relate the written word with the already
learned pronunciation. The group continues in this manner until it
is possible to build up whole sentences from the -dialogue and eventu-
ally the whole dialogue. Mimeographed éopies are handed out and

.
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//i ~ reading begins. At first students read after the teacher and

' then alone. There is much skipping around to insure that the

student is actually reading and not reciting from memory.

Progress is from chorus reading to sections of the class and .

finally to pairs of students. It is helpful to number the

lines and call students at random to read individual lines. f
When they can read the dialogue easily, they make a copy of e
it for homework. This is the first step towards writing. : i
Dictation of words and of sentences at the board follows.
Finally the student is asked to write the whole dialogue from
dictation. The transition period takes approximately two weeks.

3. TexE-book Period I

The remainder’ of the course is centered around the texts
(grammar, vocabulary, reading). Songs, poems, and other cul- /
tural items are added to supplement the texts. The language
laboratory * is used to drill and to reinforce points already
taught in class.

k]

v

i 4. Language Laboratory

* One twenty-mimute period a week 1is spent.in the language
laboratory. The work of this period serves as an intensive
i reinforcement of skills learned in the classroom.
] . , &
III. Materials for F%enchtgourse

A.i Texts (Years in parenthesis indicate yéars texts were used)

‘ 1. Spink and ‘Millis. French Storybook Grammar. New York: Ginn &
, Company, 1942. (1954-1956) ( -
2) Rubin et Bergeaud. Le Francais ' Par la Méthode Directe. Pgris:
‘Hachette, 1941. (1957-1961) < )
3. Mauger, Cours de Langue et de Civilisation.Francaise I. ‘Parigi ‘
Hachette, 1953. (1964-1962) ° .

-4, Croteau et Selvi. Premidres Lectures Cultureiles. New York:
American Book Company, 1952. '

! 5. Keating-Moraud. ° Audubon. New. York: Amerfcan Book Company, 1958.

/ -
[ ' . 7

B. Visual Afds

) ‘ i C ;o

~ 1. Charts depicting various scenes such as family, town, country,
fair, etc. (\

. Bulletin Boards, Pogters ’ .

Pictures ° ‘ //f

‘Flashcards . ‘ ‘ - - 4

Concrete objects.(such as calendars, clocks, souvenirs of France, etc.)

Map of France N T )

Slides ' : L : -

~SNouwnmPbowN

A 3

3

* Linguatrainer Laboratory installed September, 1961 - Not in use during the period

of this survey.
" ’ . -4

!
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C. Audio Aids ) N

l. Records
2. Tapes (made by teacher)

Content of French Course

A. Grade VII

1. Oral Period
2. Transition Period
3. Text - (pages 1-72) Mauger, G. Cours de Langue et de Civilisation
Francaise I. Paris: Hachette, 1953 (1961)
. note: The lesson heading 1nd1cates the grammar and the vocabulary
covered therein.

a. Un, une - c'est

b. Un, des - ce sont * .
c. Le, la, les, 1' - '

d. L'accord de l'adjectif qualificatif, les couleurs
e. Je suis. Les adjectifs

f. Un chapeau, des chapeaux, il y a, y a-t-il?

g. Je ne suis pas. Suis-je? ILa matidre des objets
h. J'ai, le corps

i.’ Men, ton, son, la tete

j. Notre, votre, leur, les verbes en -ER

k. Du, des, l'heure

-1, Au, aux, le jour, le mois, 1'année

m. Les verbes en -IR, les saisons

n. Ce, cette, ces, les mesures, 1'3
o. Les trois groupes de verbes, la maison de M.Vincent a Montreal

p. Le passé compose de l'indicatif, la famille V1ncent

q. Le passé'composé'(sulte), le salon, la salle a manger, la cuisine
r. Le passe compose avec 2tre, les chambres, la salle de bains

s. L'article partitif, les repas

t. Le futur de l'indicatif, une grande nouvelle

u. Le futur des verbes du 3¢ groupe, les vetements de 1'homme

v. Le futur proche, les vétements de femme

w. Le passe récent, lettres et passeports

x. Le verbe pronomgpal la toilette de M. V1ncen5 -
y. Le passe compose d'un verbe pronominal, le depart

4. Reading - In addition to the reading in the grammar text the following
intensive reading is done from Croteau et Selvi. Premieres Lectures
Culturelles. New York: American Book Company, 1952. , ‘ -

a. Villes de France

b. Fleuves de France

c. Les Provinces

d. Le Bretagne et la Noﬂmandle ,

e. Le Relief de la Franpe .
f. Paris 1

g. L'Union Frangalse '

h. Analogie entre 1' anglals et le francals
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- 5. Songs i
a. La Chanson des Voyelles
b. Noél du XVII® Siecle
c. Le Petit Prince
d. En Passant Par La Lorraine
. e, Plantons La Vigne
6. Poems
a. "La Fourmi" (Robert Desnos) .
bo "MarS" ’ ? %
¢c. '"L'automne" (Victor Hugo)
d. "La Vie" (Leon.Montenaeken)

B. Grade VIII

=t
L]

a.
b.
" C.
d.
e,

fo
go
ho
io
jo
" ko
1-

m.

n.
O,

Review of ‘main points taught in grade VII.
2, Text - (pages 74-179)

Le pluriel des noms. La famille Vincent debarque au Havre.

Le pluriel des noms(suite). Dans le train’

L& pluriel des adJectifs qualificatifs. L'arrivée 3 Paris.

L' imperatif Vers 1' hotel

Le comparatif., A 1' h8tel. ’

Le syperlatif. La’ chambre d'hftel. ' "ez ”/ ,

Le feminin des adjectifs qualificatifs (2 degré). Le petit de jeuner.
Le féminin des adjectifs (suite). Une promenade. 1

Le feminin des adjectifs (suite). Le dejeuner au restaurant. ,

Le sujet et l'objet direct. Chez les Legrand.

Les pgonoms possessifs. Maison ou appartement. ‘ .

Les pronoms personnels. 1'appartement des Vincent a Paris. le salon.
L'objet indirect, les pronoms personnels (suite). le cabinet de
travail de M. Vincent. S ‘
Les pronoms personnels(fin). La salle a manger et la Cu131ne.'_x

La conjugaison des verbes en -ELER, -ETER, L' epicerie, les lééumes,
et les fruits.

Le feminin des noms(2 degre) La boucherie, la charcuterie,

la poissonerie. N\,

La conjugaison des verbes en -CER, -GER. ' Le feminin des noms
(suite). La boulangerie, 1la crémerle. i p

La conjugaison des verbes en -AYER, -OYER, -UYER. Le feminin

des noms (fin). Les marchands du qggrtier ‘fin).

L'imparfait de l'indicatif (la durée). La } ..‘e.

L'imparfait de 1l'indicatif (la rébetitlon) Les grands magasins.,
L'adverbe Le métro, 1'autobus. .

Les pronoms relatifs. Chez le coiffeur.

Les pronoms relatlfs(sulte) A la prefecture de pollce.

Les demonstratifs composes. Paris vu de la tour Eiffel.

Les adjectifs et les pronome. interrogatifs. Les rues. La circulation.

Les pronoms interrogatifs(suite). Le cafe-tabac. -
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aa. L'accord du participe passé - Au théﬁtre et au cinema. -M{
bb. L'analyse grammacicale. Un concert au Luxembourg. B
cc. L' analyse grammaticale (sulte) Les animaudx du zoo. ° Mj
dd. Une lettre. -~ — ’ |
ee, Le futur anterceur*_AfB&arrItz“I"—nggf

ff. Le futur anterleur(sulte) Dans les Pyrenees.

gg. Le plus-que-parfait. La chasse et la péche.

hh. La moisson et les vendanges. .
ii. Les animaux de la ferme. . \\\\ ,/,

J
3
|
jj. Le participe présent. Un mariage a la campagne. \ \]
kk. La fete du v111age.
11. Le conditionnel présent. Les sports. J
mm. C'est.....que. Un accident, 1'hopital. 1
nn, C'est.....qui, c'est.....que. La fin des vacances. |
3. Reading - In addition to the reading in the grammar text intensive read- 1
ing is done in Keating Moraud: Audubon and the following selections in
Crot®au et Selvi: Premieres Lectures Culturelles. '

~a., Le pere, son fils, et 1l'ane.

" b. L'homme entre deux ages.
c. La jeune veuve.
d. Les trois aveugles
e. Rénard et fsengrin: Renard et les anguilles
f. Reénard et Isengrin: Isengrin ‘et les poissons
g. La couverture i , — - ‘
h. Le cuvier —
i. Une-aventure de Gil Blas ‘ 4 . -,
j. Le Louis d'or * T

/
4. Songs :

a. La Marseillaise

b. Chevaliers de la Table Ronde

c. Margoton ‘

d. La Mer :
e. Others

5. Poems , .

a. "L'aurore sur la mer' .
b. Fables de la Fontaine "
(1) "Le corbeau et le renard" o

(2) "La cigale et la fourmi"

6. Games

a. Bingo
b. Vocabulary Bees ‘
c. Spelling Bees , .

d. Buzz
e. Je vais a Paris et je prends...
f. Question cards ,

g, Connaissez-vous mon oncle?
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7. Other Activities

a. French notebook (kept by each child)

_ b. Making maps of France

i c. French Club (grade VIII) - L.

d. Skits : /
e. Telephone conversations
f.” Proverbs
g. Anecdotes
h. Assembly Programs

V. Materials for Spanish Course

A.

B. .

Texts (Years in paren;hesis indicate years texts were used)

4

1.
2,
3.

4.

Lopez and Brown. Vamos a Hablar Espafiol. Boston: D. C. Heath, 1949
(1953-55) -

Ar jona, Doris King. Fronteras. New York: Scott, Foresman, 1952
(1955-1958) y ;
Ginsburg, Nassi. §peaking;§ganish.'Bos;on: Allyn and Bacon, Inc.
1955 (1958-61) o

La Grone, McHenry, O'Connor. Entender y Hablar. New York:

Holt, Rinehart and Winston, 1961 (1961-62)

b /

Visual Aids

%wwa IQJWF h_ ‘ 5
‘ In land Latin America

c.

jects such as calendars, clocks, souvenirs of Spanish-speaking
countries, etc.

o

4. Bulletin boards

5. Posters

6. Pictures

7. Motion Pictures

&iﬂio Aids .

1./ Records

2/ Tapes that accompany text used primarily in the language "laboratory

ent of S%?nish Course

Grade VII i

\
Oral Period. )
Transition Period* o

Text - (units 1-10) La Grone, McHenry, O'Connor. Entender y Hablar.

New York: Holt, Rinehart and Winston, 1961 (1961-62)

note: The topics covered in these units are topics with which the -
students are familiar orally, but which they have not seen‘in
written form and which have not been analyzed gramatically.
All items are presented in context.

a. Uso de td y usted
b. Concordancia de verbos

/
/
-
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c. Fgrmas del verbo sin pronombres

d. Genero de sustantivos

e. Artfculo definido con tftqlos

f. Adjetivos demonstrativos

g. Orden de palabras en oraciones interrogativas

h. Uso del pronombre sujeto

i. Tiempo presente de llamarse )

j. Posicion y/concordancia del adjetivo:con el sustantivo en
género y numero. :

k. Plural de sustantivos

1. Artfculo indefinido

m. A personal '

n. Pronombres de complemento directo lo, la, los, las

o. Conocer, ser '

p. Numeros 1-20

q. Los adjetivos posesivos mi,\mis, tu, tus, su, sus

r. Mayor, menor

- 8. Tener
t. NGmeros 21-1,000 .

U Art{culo definido con nombres de calles
v. Contraccién del
w. Concordanica de nuestro

x. Vivir
y. Contraccion al
z.; Las horas *

aa. Formas del infinitivo
bb. llegar, comer
cc. Expresiones negativas .
r)dd. los objetos indirectos me, te, le |
ee. Usos de hay, gustar, faltar .
££. E1 art{culo con deportes, con d{as de la semana
gg. Frases adjetivales _ :

hh. Pronombres preposicionales )
ii. Uso de ir a + infinitivo
jj. Jugar

kk. Articulo con nombres de diversiones
11. Pensar + infinitivo

mm, Participio presente

nn. Formas progresivas

oo. Fechas

PP. Meses .y estaciones

qq. El tiempo

Reading - All intensive reading material is found in the text.
Extensive reading is from:

a. Elkin, Benjamin. El hombre que cgginé alrededor del mundo.
Chicago: Children's Press, 1961 ) .
. b. Friskey, Margaret. El Indio Dos Pies y su caballo.
Chicago: Children's Press, 1959
c. Politi, Leo. Pedro, el éngel de la calle Olvera.
New York: Charles Scribner's Sons, 1961
d. Rey, H. A, Jorge el curioso. Boston: Houghton Mifflin Company,
1961.
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" B.

5. Songs - An effective aid to further increase mastery of structure,
to increase vocabulary, to add interest, to enrich the cultural
background.

a. Villancicos (Christmas carols) | &
b. Cielito Lindo ‘
c. Las Malalitas

d. Coroclocld’

e. Alld en el Rancho Grande

Grade VIII

1. Review of main points taught in grade VII.

2. Text - (units 11-20)

a. El pretéfito .
b. Concordancia de adjetivos .
c. El pretérito de los verbos irregulares: ser, ir
d. Nlmeros ordinales primero hasta guinto
e. Usos de hay que + infinitivo

tener que + infinitivo -

a personal ¢ . )
f. El tiempo imperfecto a
g. Uso del pretéfito y del imperfecto )
h. Articulos con nombres de las partes del cuerpo
i. Uso de los pronombres reflexivos
j+ Concordancia de adjetivos
k. Participios pasados '
1. El presente del perfecto de los verbos
m.* Uso de los objetos directos’
n. El tiempo del futuro
o. El reflexivo como la voz pasiva
p. Futuro de ir, estar
q. Uso del infinitivo
r. El presente ‘del 'subjuntivo
8. Uso del subjuntivo con querer, decir, cuando
t. Expresiones del teléfono :
u. Las formas demonstrativas de aquel, aquellos
v. Uso de acabar de + infinitivo B
w. El pluscuamperfecto -
x. Los complementos con el infinitivo
y. Expresiones de cortesfa
z. El condicional
aa. Medios de transporte
bb. El mandato

3. Reading -~ Intensive reading in the teXt and extensive reading from
list under section 4 Grade VII.

4, Songs - Same as for Grade VII.

5. Games -~ Games are included in each unit of the text. Other games

depend on the individual teacher and his ingenuity, resources and
resdifcefulness,
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3 ' .
6. Other Activities _ .

a. Assembly programs ' , ]
b. Spanish Club (grade VIII) f 6 .

c.  Skits i \\\\\\

\ : |
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HIGH SCHOOL (9 - 12)

Io

14
4

General Language Sequence

The objectives of the General Courses are understanding and speaking. Since
the pupils in these courses, are usually below average in mental ability, repeti-
tion is the-principle of all learning. While it may seém that the use of the AL

Materials may be a repetition for those in these classes who have been through'’
» the FLES program, these materials have not been uséd earlier and are therefore a
different approach to accomplish the same goals - ‘understanding and speaking.

~ 1

_A.“_general French II ~ . . »
1. Content . - ‘

A v ne o T

: The basis of work in both class and laboratory is the ALM Guide,
Students learn vocabulary and grammar construction through- repetition

of prescribed dialogues (see AL materials - Harcourt, Brace and World).
Each dialogue is supplemented with' appropriate pattern drills and’ adapta- '
tion of the dialogue so that the process isn't just rote memory work. ~
Following several class periods of work on a single dialogue, general-
izations are made of the maih grammar points contained in that lesson,
though emphasis on grammar is minimized

. Speaking . N— . -0 _' - - . ,

Through - familiarity of the pattern drills and the dialogue adapta-
tion, students are able to answer and ask questions based onZinformation
in the dialogue, making it necessary that all class participation be ‘in _
French... The class is always conducted in French by the teacher except

- L3

. for the last few minutes of the period which may.be given over for »

questions in English if the students have them. (Discussions on cultural

- material are also conducted in English.)

Reading ; o

~ There are fourteen dialogues which the students don't see im written .
form.-until the audio-lingual mastery of each is tomplete. Students are .,
then given the printed page which is read first by the teacher, then
chorally by the entire clasexend then by rows or ipndividually.

; Outside reading in backg*ound and culture is in English (text:
Huebener. La Douce France. New York: Henry Holt and Company, 1940).

Extra reports on such topics as costumes, religious festivals, etc. are

given by the students in English and supplemented with pictures. o

g} -30-
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Writing.

Arter tne dialogue-reading phase, students copy the dialogue
as it is read by the teacher. This dialogue is then given as home-
wotk - students being instructed to follow a méthod similar to that
used in class, saying the dialogue as they write it. A regular
dictation is given in class after two days' practice as homework.
Students have their copies to compare with their own writing.

Laboratory e

Work in the language laboratory is used as an adjunct to the
audio-lingual practice in class. Students attend twice a week for
twenty minute sessions. The tapes used are those of AIM - Harcourt,
Brace and World. Time is provided for listening, recording and the
playback so students may compare-their pronunciation to that of the
model voices. sMuch of the material is repetition and recombination
of phrases and idioms presentec in class to reinforce the learning
process. s o

Materials

Whenever appropriate, additional materials are used to further
student understanding of the culture of the people. Records of
folksongs and films such as:

.a. Fkcod for Paris Markets .
b. French Children -
c. The French Revolution

d. Modern France - the land amnd its: people

e. -Une Famille Bregggae
Qf. Vacances en Norm ie o

Activities

i
/

Students are encouraged to join the French Club where they play
games in French and listen to guest speakers.

One trip a year is planned to visit the United Nations in

New York and to have dinner in a French restaurant.
\

B. General Spanish II .

4,
5.
] 6.
2
et = e e — — -
o/

7.

]
. 1.

Method: UYse of the aural-oral approach
a. In the classroom the teacher uses the foreigm language as much
as possible, e.g., giving directions, asking questions, making
. assignments and explaining materials to be presented. English
is completely eliminated except in certain emergency situations.

b. The students hear and imitatf the teacher, who is careful to
pay.close;attention to his own intonatior, pronunciation, and
accentuation as well as to those of the student.

4
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Oonly after hearing and repeating nd coﬁplete oral mastéry is
attained do the students attempt to read and write the materials
presented orally.

The teacher indicates to the students, through pictures, actions,

drawings, props, or pointing to the objects read, the meaning of
his words.

(1)

(2)

(3)
(4)

(5)

(6)

(7)

(8)

(9)

—

~

. Variety in the classroom may include any or all of the following:

Teacher- class response; teacher calls for choral rec1ta-
tion or answers to questions.

Teacher-group response; teacher calls for certain groups,
such as girls, boys or certain rows of class, to recite,
read br answer questions.

Teacher-pupil response; teacher calls on individual
students to read, recite, or answer questions,

Pupil-pupil response; teacher tells one pupil to "ask a
-question of another student who is in turn supposed  to
answer the question.

Frequent conversations based on materials learned;

various topics are assigned to be given as conversations
or else dialogués from the texts illustrating a particular
point of grammar are practiced and memorized for presenta-
tion to the class. i

Games for vocabulary, grammar and cultural review;

teacher tells students to give the opposite of a word or
identify a part1cu1ar person or place. If the student
answers correctly he can go %o the board and draw one

part of a picture of an animal. Or, a correct answer

may count as a base hit in a game of baseball, the winning
team receiving some sort of prize. Crossword puzzles or
twenty-questions types of games are played.

ertten exercises; certain exercises in the text are

. a551gned to be completed for homework. A student may

be required to make certain sentence5r51ngu1ar if they
are written in the plural, of plural’ if they are in the
singular. The student may also be asked to change the
tense of certain verbs or answer certain questions on
his age, the date, the weather, etc.-

Reading in the foreign language; after going over a
certain section in the book orally, the teacher assigns
this section to be read, #long with certain questions to
be answered, or particular pgints to be looked for as
directed by the teacher.

Classroom recitation of poetry, singing, etc.; certain
poems such as thyse of Becquer ¢ Qué es poesia?....)
Joaquin Maria de Bartina, Ruben bario, and others are
learned. ' The singing of modern songs in Spanish- such

as '"Amor," '"Greenfields," 'Frenesi,'" 'Adios,"
"Aquellas Ojos Verdes (Green Eyes),' etc. provides a
contrast with some of the older traditional songs,
sugh as '"Alla en el rancho grande," 'San Sereni,"
YAdios Muchachas,'" 'Las Mananitas'" and a few of the
traditional Christmas songs, such as "Noche de Paz,"
YCascabel", etc.

E
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/ ..
2. Grammar i . ‘ . : ,
] ‘ " )
<ii, ' a. Grammar is faught analytically through the use of examples,

model sentences, and various types of structure drills..

‘ b. Some fundamentals of grammar, such as the masculine and .
feminine forms, the definite and indefinite articles, .present,
past, and future tense conjugations of all three verb endings, -

*L some essential irregular verbs, and possession must be taught

as grammar. This is done by the presentation of the particu-

* lar point of grammar.in a model phrase or sentence illustirat--

ing its usage. The Leacher gives the model and has the

o “students repeat it several times. 'Then he provides a series

; \\gf/gther drills which make use of this sane point of grammar

in a new setting. Soon, the teacher changes the pattern of

the drill, but by supplylng a-'"cue" word or phrase, the

s student can complete the drill correctly, according to the

example and the '"cue''. These pattern drills are used by the
teacher to 111ustrate uses of various grammatical p01nts.
N They are most useful in providing practice and review of, the
\ basic structuralygnd speech patterns.
\ . ) .
3. The Language Laboratory ) .
N\ N .
a. ‘The language laboratory provides for constant review and prac- . «
tice of materials already legﬁned or being learned. . ,

.
’

s b. Tapes are made on each uynit by the teacher. After: the unit
has been introduced in class and learned sufficiently, the )
class goes to the laboratory and hears the tapes on the unit

»N being studied. Thus, the laboratory acts as a '"reinforcing" .
agent, i.e. it reinforces through constant repetition and '
- overlearning the work of the classroom.

c. The laboratory period is an important aid in that it affords
more individual ontaect between student and teacher and helps
# the teacher to evaluate the progress being made by each student.

e

4. Cultural appreciation of the foreign. languagé C

Ve
a. A review of Spain precedes the study of Latin Amerxica.

L3

b. The study of Latin America is begun by g look at geography of
the country. Outline maps are useful in the locatlng of impor-
tant cities, rivers, mountain ranges, etc

\ i

c. Historical events going back to the discovery, exploration, and

conquest of the land, to the revolt of the colonies against

* Spain to the present are studied. It is here that we look at ,
the influence of such important figures in Latin Amerlcan ‘
history as San Mart{n, Bolfvar, Sucre, Miranda, etc. At this
time we also begin to look at some of the proplems of. Latin
America, past and present, political and economical.




‘ é

.d. Throus;h the use of méps, outside readings, clf!pings from -
magazines and newspapers, we learn about the daily-life
represe ative'of the country. Styles of dress are con-
trasted and ideas on courtship,*the United States, religion,
etc. @are of partiqular interest. A Stﬁd§ of a typiéal nu :
obtained from a S$panish or Mex1canarestaurant gives some ’ .
idea of the types of foods which are popular in these Latin
Amerlcan countries. Enchilladas, tortlllas, tamales, and®
chile con carne are some of the more well-known dishes
students come across. /////

e. Music from albums such as "Bullring," #'La Fiesta Brava' and
""Sing Along in Spanish" gives examples of some of the types
of music originating in the Latin American countries.
- > N
5. Testing: Tests cover the students' ability to comprehend what they
hear and whatythey read, and their ability to express themselves in
the language\zorrectly and easily.

a.  Oral tests of speaking

(1) Directed speech; teacher gives student directions T
to ask a questidn or repeat a phrase. : ;
(2) Talk about or answer questlons on plctures <

(3) Question-answer type .
(4) Oral resume of materials learned . ‘ -

b. Oral,teéts of hearing

3
Y

(1) ABCD type completion; student has choice of cor-
rect answer. . ’
(2) Written rejoinder - -joining two statements which
. are related to each other :
(3) Passage with chcice of answers to questions
(4) True - False' . i - -

c. Written tests of reading comprehension

( sid
S (1) Paséage to’be read and questions to be gﬁsweye&
(2) Fill-ins withh glossary provided
(3) Identification of itwsgmin passage ; : ~

(4) Matching of pames &nd descriptions, piaées% etc.
d. Mﬁ:lt::}n tests of writing .,

(1) Sentences in which the verb is to be changed from .
present to past or singular or plural
(2) Identification _
(3) Completion tests in which a student is asked to
complete a paragraph already begun
(4) Writing out various pattern drills which have
- been learned orally




6. Materials
a. Texts !

‘ (1) Lipp, S* and Besso, H. V. Conversational Spanish.

New York: Hastings House, 1947, a text prepared for B
teaching Spanish to Air Force pilots in a short *
period of time. (out of print)

(2) Ginsburg, Ruth R. and Nassi, Robert J. Speaking
Spanish. New York: Allyn and Badon, 1960, a text
which is especially suited for the general language

+ classes. )

(3) fturk, L. H. and Turk, M. A. El espanol al dfa,

Book I. Bogton: D. C. Heath, 1949. (used until 1958)

(4) Leal, Luis, ed. Periquillo. Boston: D. C. Heath,
1946, Graded Spanish Readers. .

b. Pictures, posters, and various articles from the places
béing studied ‘
c. Recordings by native singers, bands, etc.
(1) "Bullring"
e (2) "La Fiesta Brava" «

(3) "Christmas in Mexico"
(4) '"Sing-Along in Spanish"

‘d. Materials from NDEA Summer Institute
(1) Poetryf "Cantos de Vida y Esperanza"
(2) sSongs: "Amor," "Frenesi," PBésame Mucho," etc.
#(3) '"Tests" by Nelson Brooks
e. -Magazines in Spanish -:Life

~ . £. Tapes brepared by the teacher for each unit of work

II. French Sequence

\‘MA“ French IIE (a course for n1nth grade pupils with a FLES background)

1. Sgeaklng

’ All work in the classroom is conducted'in French. Pattern drills
"based on exercises in the text and on similar work from other sources
such as the Teachers' Guide and Recorded Text for Tapes and L' Encxclo-
pedie sonore which accompany class texts are used.

The student's vocabulary is developed through these oral drills,
dialogues learned, and reading. Comments on topics of national and
‘ international importance, holidays, life in school and sports, are

encouraged at opportu:e times. These discussions are enriched by
the travel and study \experience of the teacher. Practice in the
language laboratory serves to strengthen this foundation.

/\
4 5
I

—
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2. Grammar

.

The first few weeks are spent in reviewing the work covered
in Junior High School. The amount of time consumed varies with
the group, the advanced, students needing less time than the slower.
ones. At this point the second year text is introduced. o

3. Reading

- 3
Intensive reading is done mainly in the text. If time per-
mits a reader is used. ~

‘ Extensive reading includes four books in English with French
or French-American backgrounda. Good students are urged to do some
of their reading in French. A cumulative reading record is started.
The school library provides a wide choice of books. ‘Newspapers and
perlodlcals are available there as we11 as in.the classrooms.

4, Writing
|

M L]

Compositions are written, progressing from easy to more diffi-
cult ‘'ones. ‘Suggestions are made based on the intensive reading and
dialogues, the student's own experience and later on SubJects appro-
priate 'to his knowledge. Dictees, simple resumes, completlon,
multiple choice, substitution exercises and somé translation from
English to French are given.

[ ' . « "

7
-

1
; 5. Culture

Songs, poems and games vary the rore routine phases of language
learning. Both texts include material on France, its geography,
interesting traditions, modern customs, history and government. Here
again the teacher draws from his travel and study experience 'to add
what he can to the student's appreciation of France. 1In French Club -~
meetings contact with native French people whenever possible, singing,
sk;;s and games provide additional gaiety and kiowledge. )

6. "Materials '

a.* Texts N

(1) O'Brien and La France. New Second-Year French. New York:
Ginn, 1959 ‘ :

(2) Mauger. Cours de langue et de civilisation fragpaxses I.
-Paris: Hachett§ 1953, (Advanced class).
/ ”
Note: In Junior High School the present class used Rub1n
‘et Bergeaud. Le francais par la methode directe I. Paris:
Hachette, 1941. The next class to enter high school
will be prepared to start Mauger. Cours de langue et de
civilisation II. Paris: Hachette.

-

. ' v
A v
- ‘ 3
.
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d.. Film strips, slides, movies

b. Readers

(1) Hills and Dondo. Contes Dramatiques-. Boston: D. C. Heath,
1927 B
(2) Hills and Dondo. La France. Boston: D. C. Heath, 1949
(3) Parqment. Lectures pour d€butants. New York: Henry Holt,
. 1950
(4) Mauriac. Le Drdle. Boston: D. C. Heabh, 1957 )

3

c. Tapes “ ' -

(1) Commercial: those which accompany tests: O'Brien and
La France. Ginn ‘

(2) Those made by teachers and ethers reproduced from records
such as Mauger. L'Encyclopedie sonore. Paris: Hachette

\

s it i e e

e. Reference materials are available in the classroom, school and
- town libraries

B. French III (a course for tenth grade pupils with a FLES background)

1.

Speaking

Grammar

Reading ‘ AN |
Reading must be adapted to the class. Much more intensive reading
is done in this course than in IIE (see materials below). -

.Classroom work continues to be conducted in French. Idiomatic ex-
pression, correct usage, shades of meaning, word definition and study of
word families play an important rfle in this phase of learning. Each
student<owns a Larousse de poche. Oral discussion of all literature
read and several memory passages learned tend to vary the program.

Short ”exposés” from time to .time make interesting lessons with topics
chosen in France-Amerique, Top, or Paris Match generally. Discussion
of timely subjects continye to be used as in IIE. Work in the language
laboratory reenforces that of the classroom. :

-
R T R T ST

N
¢

More advanced grammar is covered including a review and continued
study of the use of the subjunctive as well as the conditional, passive
voice, auxiliary verbs (devoir, ppuvoir, savoir, vouloir), verbs followed
by prepositions; and irregular verbs. As in French IIE the '"honors"
group will proceed more rapidly and have more time for reading than the
other ,groups.

Extenéiye reading is continued and recorded on the cumulative sheet.

Three or four books\iﬂ/ﬁﬁgnch are assigred and repoxted on orally. These
books may be read by the @ntire class if available or chosen on an indi-
vidval basis from the school library._ ' R
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Writing

Letters and compositions on assigned topics are made from studies
related to classwork. Extensive exercises in the text supplement the
oral presentation of the grammar and cultural aspects of each lesson.
Three or four written book reports are made during the year.

Culture

To a greater extent than previously the student has the opportunit;\\
to increase his knowledge and appreciation of French culture through his
reading, seeing slides, films, hearing records and tapes, a visit tc a
museum, lunch in a French restaurant, a play or part1c1pat10n in French
Club. '

Materials

a. Grammar: Mauger. Cours de- laggue et de civilisation francaises II
Paris: Hachette, 1955 (Degrés 1, 2)

b. Readers (choice)

(1) Méras and Célieéres. French Reading and Practice. New York:
Globe Book Company, 1936. " . Y

(2) Daudet. Neuf Contes choisis. New York: Henry Holt, 1938

(3) 1a Brfte. Aimer Quand MBme. Boston: D. C. Heath, 1930

(4) Loti. Pecheur d'Islande. New York: Allyn and Bacon, 1922

(5) Lavisse. Cours élémentaire. Boston: D. C. Heath, 1919

c. Dictionaries: The studenté own Mansion. Pocket Dictionary.
French-English. D. C. Heath and Larousse. Larousse de poche.

d." Tapes and records such as:

-

(1) EMC series of famous people, Promenades en France

(2) Those made by faculty .

(3) Audio-LinggalADégest, Pleasantville, New York -

(4) Gems of Wit, Wisdom and Beauty (Girard) SMC

(5)- Chansons de Noel, Vanguard

16) Records made at Middlebury College by Mmeé Moussu and P1erre
Thomas to accompany French Reading and Practice and Neuf
contes choisis .

e. Dictionarigsﬁioﬁgrefegence:<:i )
. /(1) Larousse. etit Larousse
(2) Mansion. SHorter French-English Dictiefy. New York:
Do Co Heath \‘\F@\ R
(3) Heath. Standard and English Dictionary, Parts:'l

and 2. New York: 'D. C. Heath




C.

French IV- (a course for eleventh grade students with FLES background)
— & :

t

1. Sgeaking

By this time the students are equipped with a vocabulary of fair
range which enables them to answer questions quite fully, to ask thought
provoking questlons of their fellow students and expect replies of simi-
lar quality, to make oral reports on books and magazine articles which
they have read. They should be able to understand a native person who
is speaking in his natural manner. 5 :

The aim is to give these students a greater skill in speaking and
comprehending spoken French, to increase their curiosity about the
literature and culture of France and to develop a greater ab111ty to
understand the French people. ) \

/

Art1c1es in France-Amerlque Paris Match, Top, Rea11tes dnd other
similar periodicals when available form the basis for "exposes oraux"
from time to time. A few ''textes commentes' are made. A conversation
text in its premiEre partie provides a vicarious trip to France. Stu-
dents also enjoy dramatization of scenes from Le Bourgeois Gentilhomme
and Cyrano de Bergerac.

*

Ig the laboratory literary excerpts, intonations and pronunciation
es, aural and oral tests and records of current interest provide
ad itional experience suitable to their student needs.
ra

2. 6 gégg e _ K |

\ -
Work is continued in Cours de langue II, deérés 3 and 4. Progress
depends again on the class, whether honors or not. The review is con-
tinued with grammatical and idiomatic constructions presented on a more

dvanced level. The compound and formal tenses (indicative, subJunctive,_

conditional; active and passive) used in 11terary works dre studied and
their use noted during the reading..

3. Reading ‘ o

Intensive - The reading includes selections of a wide variety which
give the student experience in observing the style of several different
authors. A sense of literary values comes as a cumulative result of this
wider range of works by outstanding, representative French authors. Con-
siderable research and reference work is done (see Culture).

Extensive -~ Five books are read during the year, including a play,
a novel, short stories or some poetry, which are related to the period
being studied if possible. For instance during the study of poetry of
the:Middle Ages and fifteenth century many students read Aucassin et
Nicolette and La Farce de maltre Pierre Pathelin. ' -

7 -

4. Writing : N | \

, Longer papers related to the reading and on original subjects are
written during the year, with continued stress on style and, idiomatic
expression of thought.. Composition work on themes developed in Cours

de langue et de civilisation francaises and other intensive studies,
J
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character 'sketches, textes commentés, evaluation of the literary work
studied, a moral.developed from the reading, all comprise most of the
written work of this year. Some dictation is given in class and note
taking is stresSed. \All are familiar with Petit Larousse and Heath's

standard French and English Dictionary by Mansion and use them frequently.

. Culture

Cultural aspects are achieved indirectly through reading, discussion ard
research, for instance:

a. In %iurs de langue lessons, students follow a gentleman taking a
trip through the provinces. 1In addition a section called En France
with its Documents et Photographies provides ample material on
life in France today.

b. Research on the Middle Ages, the Renaissance and the seventeenth
century precedes reading poems of these periods and fables ef--
La Fontaine. . ~

c. Later an extensive study is made of the development of the comedy
as such, the life of Mollere, the timelessness of his characters,
the court at Versailles and the salon of the Marquise de Rambouillet.

d. The introduction to Cyrano de Bergerac is discussed: the life and
literary work of the real Cyrano (seventeenth century); a general
compa#ison is made between the work and periods n which Shakes-
peare, Moliere and de Bergerac lived.

e. In Eugénie Grandet,-Bilzac‘pfesents the narrbw, provincial life in
France with a contempt for everything Parisian. In particular, it
is an excellent study of the effect of greed upon a family.

f. Mann. Qonversational,E:gth. New York: THe Macmillan Company,
.193&, previously mentioned, Sonorama and Audib-Lingual Digest -

. reddrds bring timely subjects for class study.

L

63 Directi{experience: By this time, too,studenfs are better prepared to

appreciate visits planned for them to such places of interest as The
Cloisters, the Metropolitan Museum of Art, the Frick Collection, the
Museum of Modern Art or plays presented.by the Comedle -Francaise and
other fine troupes of players, from France.

. Materials :

a. Texts

| \ |

1) Mauger. Cours de langue et de civilisation francalses
. i Hachette, 1955 )
(2) Mann. Conversational French, revised. New York: The

Macmillan Company, 1951

v
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b. Reading -

\

(1) Moliere. Le Bourgeois Gentilhomme. Boston: D. C. Heath,
- 1947, | B o

(2) Rostand. ' Cyrano de Bergerac. New York:s Henry Holt, 1956{/

(3) Balzac. Eug€nie Grandet. Boston: D. C. Heath, 1914

(4) Francois Villon, du Bellay, Ronsard. Selected poems of

Charles d'Orleans.
(5) Selected fables of La Fontaine

c, Tapes , ,

(1) Tape to accompany film strip: Moliere, Carlier. Gessler
Publishing Company
. (2) . Tapes made by faculty and native speakers
(3) Yale-Barnard Conference Aural tests #l1 and #2
" (4) Cooperative French Listening Tests A amd B’

d. Records . ' )

(1) Le bourgeois gentilhomme, ‘Les Comédiens de la Pléiede, Period

(2) Cyrano de Bergerac, Le. Centre d Art Dramatique, Period

(3)° La Fontaine fables, Liore - disc Phillips . 3

(6) La Phonftique et 1'intonation, Delattre, Middlebury '

- (5) Sonorama, Le Magazine sonore de l'actualité, European

Publishing Repres. Company

(6) Ecrivains francais, Extraits, Poéﬁie, J. V. Plegsants

(7) Speak and Read” French III: French Literature, Armand et
Louise Bégué

(8) Audio-Lingual Digest

e. References for research most commonly used:

, :
(1) Castex et Surer, Manuel des etudes litteraires francaises,

Moyen Age au 20e siecle. Paris: Hachette , /
(2) Abry, Audic, Grouzet, Didier. Histoire illustree de la
- : littérature francaise. '
7

f. For personal use of students in reviewing for College Board examina-
tions: George Phyllides. Manter Hall Review Exercises III, 1IV.
Massachusetts: Educators Publishing-Service.

<

Frenchh V. (a .course for twelfth grade students with FLES background)

Students in the course have shown an aptitude for language. Some may
not go to collége. Others may not be able to continue their study of the
language, most are planning to continue French. Many of the latter will
take the Advanced Placement examination. )

1. Speaking

Care in express\ thought and opinions in idiomatic, correct
French is stressed as is intonation. SupplementAry French conversation
lessons (twice a month) are available to those who wish the experience
of talking with a native French person. Topicg of student interest and

¢ -41-
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questions on previous Advanced Placement tests are discussed. There

are excellent records and tapes at class disposal for use in the study
of the literature mentioned below. Current topics are made more mean-
ingful through Sonorama records and the discussions which follow. |

2, Grammar‘

Through use of Mann. Conversational French. New York: The
| Macmillan Company, 1951 grammar is treated indirectly and review is
: continued in this way with specigl study of any point which seems to
| need emphasis. The gramméé%%fﬁfziir disposal for reference is
’ Séhwartz. French Grammar Review. New York: The Macmillan Company.
-

3. Reading

!
(o

a. Intensive - The student should be quite capable\bf reading
fairly difficult works of great literary value with compre-
hension and be able to express his interpretation of the
author's meaning clearly and concisely. The anthology which
is used as a basic text gives an excellent collection of
essays, poems, plays and novels.. These are supplemented from
time to time by selections from other 'recueils".

b. Extensive 7 Approximately one marking period is spent study- .
ing works representative -of a century. The extensive reading '
suggestion8 are divided' in the same way with a choice of at
least .one te be read independently. At the completion ‘of
this ccu:se the students have read a rather large number of

~ excellent French works.

4, Writing . 0 ' :

At the conclusion of each step the students write a paper on an -
appropriate topic. This often invalves.research as well as careful
planning. A term paper on a subject of the student's choice is
written as part of the final examination.

. % -

. 5. Culture _ \ .
As the year progresses, the students are introduced to their
reading through the study of the Apercu historique in the Anthologie.
They keep in their ‘notebooks a Tableau Chronologique which highlights
. contemporary political world events and literary contributions of the -
period.

The students listen to records made by actoré of the Comédie-
Francaise and attend a represenegtion in New York or Princeton by
players from- the Comédie, the The&tre National Populaire or 2§hers.

}

Vieits to the Cloisters, the Metropolitan Museum of , theiFrick
Collection or the Museum of Modern Art are arranged h lunch %n a
.French restaurant). /////// . {

A prize is awarded by the Cercle Frangais to a senior who has '

excelled in four years of high school/French. \ %
\
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« . 6. Materials o

a. Texts

(1) Schinz, Robert and Giroud. La Nouvelle Anthologie francaise,
revised. New York: Harcourt, Brace and Company, 1943 ’

(2) Hall and Michaud. Lectures classiques et modernes. New York:

" Odyssey Press, 1956 :

(3) Camus. L'Etranger. New York: Appleton, Century, Crofts,

Inc., 1955 . ) v
. (4) Bruéziére et Mauger. Langue et civilisation frangafses IV:

La France et ses écrivains. Paris: Hachette, 1957.

-

b. Reading in.general follows the suggestions made for the Advanted
Placement program:

S
w5

(1) Intensive

A
N

" (a) 16e Montaigne: Les Cannibales
(b) 17e Corneille: Le Cid N
Descartes, Pascal, /La Rochfoucauld, La Bruyere,
’ : Mpe” de Sévigné: selections
(c) 18e-Voltaire: Zadig

(d) 19e Poésie, Selected poems of Lamartine, Vigny, Hugo, \
. . Baudelaire, Musset, Verlgine, Rimbaud, de Nerval
(e) 20e Francis Jammes, Paul Valery
GamU7= L'Etranger
" /
(2) Extensive
*
(a) .lée Rabe&ais, Ronsard, Montaigne
‘ /' (b) 1l7e Moliere, Racine, Mar'vaux, Beaumarchais’ N
(c) 18e Rousseau: Selection§ from Confessions
. (d) 19e Flaubert, Balzac, 'Zola, Maupassant :
' (e) 20e Anouilh, C€, Gide, Giraudoux, Proust, Romains, i
o §aint Exupéry
c. Laboratory Materials h !
L .
(1): Records: . a oo
(a) Poésie francaise, Extraits, Jeanne Varney Pleasants GMS
(b) Anthologie sonore, l7e et 13e siEcles, Prose, Jeanne
Varney Pleasants GMS
(c) Speak and Read French, Part III, French Literature,
Armand et Louise pégué : ) .
(d) Phonotapes Inc. ’ .
. (e) Le Cid, Corneille,” La Comedie Francaise, Period
(f) L'Etranger, Camus, selections ,
(g) Sonorama ’ ;
B |
‘ 3
ns a result of the Advanced Placement Conference at Smith Ccllege, June, 1962,
some replacements or additions will be made to this list. . , i
\é .
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I1I. Spanish Sequence .

A. Spanish IIE (a course for ninth grade pupils with a F

//
T

1.

o0t (v s e

v
2.
9 P
’ 3.
i
. ¢ °
B
\
4.

-~

s
Speaking ‘ . ' _ \
. !]

All classroom work is conducted in the foreign language, in this
case Spanish. Pattern drills are used based on exercises in the text
and on similar work from other texts such as: Modern Spanish, Oral-
Drills, etc. '

Discussions of non-grammar material are conductedy such as: =~ -
current events in Spanish-speaking areas (the recent Peruvian land-
slide disaster is an example), cultural material in text, augmented

by the teacher's experience from travel and study. Other points

which may arise, such as school events or what to the ,students appear

school crises. —— - .
NSO

3

- <

_Vocabulary is handled as an integral purt of knowledge, is
learned from pattern practice, is increased from reading.

“All work is reenforced by practice in the language taboratory.

Grammar

A hasty but rather complete review of the work done in junior

high school is undertaken first. The amount of time varies according °

to the group. The "honors' group obviously needs less time. than the
slower groups.

-

At the completion of this review the normal second yeér work 1is
introduced including a study of the subjunctive. :

Reading

Intensive reading is from the text. Readers are used if time
permits and on an individual extensive basis if it does mot. Exten-
sive reading includes four books a year in English with Spanish or
Spanish-American backgrounds or books otherwise dealing with Hispanic
culture. Good students are encouraged to d.. some books in\ 3panish.
Newspapers and periodicals in Spanish are available in the classroom
and in the school library. e 4
Writing

\

Composition is limited but progrésses from the easy to the more
i{ifficult. Subjects are themes based on given outlines, on intensive
readings, on student's experiences, finally on given subjects. Some
translation English to Spanish is done. Completion exercises are
given which consist of fill-in-the-bianks, multiplé choice, transla-
tion of selecte’ words in sentences. * <"

R

[ 4

, 7
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-
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5.. Culture ) o )

L

Every opportunity is used -to increase the ‘students' knowledge and
appreciation of Hjspanic culture -- through intensive and extensive
reading, through guest speakers, such ‘as students with Hispanic back-
ground or travel experience, local residents with similar qualifica- -
tions, visitors with such background, exchange students. Slides and

‘ films, .songs, records and tapes, visits to museums, plays, movies,
restaurants ame also an important part of the cultural program. A
Spanish Club gives all students a chance to use and expand theix know-
ledge both f the language and its culture through singing, acting in
skits, making pfﬁatas, etc.

6. ‘Materialé

\ ¢

5; Texts (

(1) Jarrett. El Camino Real, Book II. third edition. New York:
Houghton, Mifflin and Company. (By the time the next group

{-° \ reaches high school, this will probably no longer be the
: text.)
b.- Readers 5 e

(1) Leal, Louis, ed. Periquillo. .  Boston: D. C. Heath, 1946

(2) Castillo, Carlos and Sparkman, Colley F., eds. Sigamos
-leyendo. Boston: D. C. Heath, 1936

(3) Castillo, Carlos and Sparkman, Colley F., eds. Aventuras
de Gil Blas. Boston: D. C; Héath, 1961,

S v

X c. Tapes and records are available to supplement the text, as well as
others made by members of the department or purchased commercially.

{ .

d. The school library contains a large selection of novels, dramas,
books of poetry, collections of 'short stories and essays, biogra-
phies, books ‘of travel, histories, encyclopedias (including
Encyclopedia Barsa), dictionaries. 1In the.classroom, laboratory,
or library are located filmstrips of both Spain and Latin America,

ecords of all types such as folk songs, dances, musicals. Song
books are provided containing folksongs and popular songs.

e. RePwrence materials in all categories are available to the teacher.

B. Spanish III (a course‘gor tenth grade pupils with a FLES background)

1. ;Spéaking

As in™all classes, Spanish continues to be the language of the
classroom. While pattern drills continue to be used, they are used to
a lesser degree than they have been at other levels. When drills are
use&,‘they are based on the exercises in the short review grammar (which
is one of the texts), and on the vocabulary and construction of the books
that are reﬁd.' All reports on extensive reading are given in Spanish,
discussions on the current. topics read in La Prensa are, obviously, in
Spanish, discussions on the cultural matérial, from whatever source it
may come, experiences of students and teachers, school events - all

s
’
-
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2.

Grammar

. school year, are spent on this general review. During this study some

Reading

" of a Spanish or Spanlsh-American author each semester. These works

]
provide excellent opportunities for speaking. At times students in
the top group are given subjects to discuss such as: Are bull fights v
cruel? El Prado. Where is Latin America going? Why should school
dances be on Friday? What's the favorite room in your home, and why?

The language laboratory continues to reenforce the work of the
classroom. However, at this level, more work in liatening comprehen-
sion_is given than at the second-year level. More testing is done in
the szoratory .

One of the texts used this year is a short review grammar contain-
ing fifteen lessons. About seven weeks,at various times during the

time is given to the learning of some  irregular or orthographically
changing verbs with which the students are not yet familiar, for exam-
ple: oler, huir, caber, esparcir, averlguar etc. In addition to
this, grammar is studied as points arise in composition oe reading.

-

Intensive reading includes representative works of nineteenth
century Spanish authors, certain units of civilization, including the
history and geography of Spain, a daily New York Spanish newspaper sub-
scribed to one day a week during the second semester. The grammar used
includes articles or stories on José Mart{ Simbn Bolivar, Facondo =
Quiroga, Sarmiento, Caupolicéh, José de San Martfn, a Trad1c16n de
Ricardo Palma, and cergain Latin Amerlcqp fables or legends. Y

Extensively, the students read at least one representatlve work

are reported on .orally to the class.

!

o ~ |

Writing e ‘ N ‘ %

~ v ] o~ \*

Longer and more original compositions are assigned on subjects i
generally from their reading. Tests are less and less objective and
more and more of the essay type. In all writing, accuracy as well as

content are stressed. Style and idiomatic expression are more empk asized.

- T .

Culture

The early inhabitants of Spain, the geography and history of
Spain are studied rather thoroughly. Phases of Latin American life are
brought out in the intensive reading. The same opportunities and
materials are provided as listed under IIE, including visits, visitors,
trips, slides, films, tapes;\agggs, dances, Spanish Club, etc.

-~

Materials J

a. Texts .

(1) Ugarte, Francisco. Espdﬁa y su c}vilizacién. New York: ' N
The Odyssey’ Press, 1952

(2) Seymour, A. R., Carnahan,/gT\H. and Hespelt, E. H. Alternate
Spanish Review Grammar and Composition. Boston: D.Heatp, 1943
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b. Readers

(1) .cast#llo, Carlos and Sparkman, Colley F., eds. Avénturas '
/

* - . de Gil Blas. Boston: D.C. Heﬁth, 1961
(2) Alaredn, Pedro A de. El capitan veneno. Boston: D. C. Heath,
1925 S

(3) Castillo, Carlos and Sparkman, Colley F., eds. La Nela//(An

\\ Adaptation qf.%eqlto-Péfez Galdbés' '"Marianela' with Cuaderno)
Boston: D. 'C. Heath, 1932

(4) La Prensa. Ig Prensa. 245 Canal Street, New York.l3, New York. ,/

Daily .
(5) Alexis, Joseph E. A.,  ed. La vida de Lazarillo de Tormes.

Lincoln, Nebraska: Mldwest Book Company, 1960
~ (if not previously read)

c. Tapes are available~to supplement the- texts. fhese tapes have all
been prepared in- -the department. Tapes to reenforce the grammar
incldﬁg some prepared by the department and some commgrcial tapes.
Tapes . + records for listening comprehension include:

-

>

.

* [ 4

(1) Circling the Globe
(2), Aesop's Fables

(3) Audio-Lingual Digest.
(4) La Vida espaiola

(5) Canciones espaﬁolas

d. For the school 11brary material and classroom materials - see
Spanish IIE. The Public and County Libraries augment the materials

provided by the schogl. . , .

e. Reference materials,in all categories are available to the teacher.

. o . ’
Activities (outside of the classroom) //"‘//

@« -
5

The students~o this year are Me "work- horseo" of the department.
They do much of the\ carrying out of the plans the upper- classmen make.
They seem to have time to practice dances for Spanish Club meetings,

to make cakes, cookleb, etc. and to sell them, too, for the Annual Cake
Sale, the profits of which are used for a scholarship for a Spanish
student. They make posters, decorate bulletin boards and whatever odd
jobs the teachers and upper classmen conjure up for them. For the
average and better than average student this seems to be the happiest
year. ”

-

A

Spanish IV (a course for éleventhﬂérade.students with FLES background)

1.

4

~ o

Speaking

Spanish continues to be ‘the language of the classroom and students
are encouraged to express their opinions on all subjects studied. With
sympathetic help and guidance from the teacher, the students gain con-
fidence in advancing from comparatively simple forms of self-expression
to ever more idiomatic and complicated forms. Practice in listening
comprehension and pattern drills continues regularly in the language
laboratory, thus systematically 1ncrea51ng the students' store of basic
structures and vocabulary items. , v

~
n

. 47 -

7

I




< ‘ @©»
' ) /\

2. Grammar

On this level grammar is discussed and explained as specific
questions arise from students' speaking, reading and writing. Students'
interest and need dictate to what extent a formal consideration of
v grammar is undertaken. pd

3. Reading : ~——

Intengive reading is provided by the basic text Espana y su
civilizacion in which the student surveys the development of Spanish
literature from the Middle Ages to the twentieth century. At various

C/rh intervals this survey is interrupted to consider an example of the type
of literature under discussion, for example, medieval and golden age .
poetry, the picaresque novel El Lazarillo de Tormes, the story of La
vida es sueho, plays of the "género chico' "sainete" variety, El som-
brero de tres picos. Also one work from the Spanish light opera genre
called "zarzuela" is studied. The students hear the recorded work, read
the abridged script, and discuss various aspects of the work, its music,
plot, setting. Example: La verbena de la Paloma, El barberillo de

Lavapies. | N . -

\
Further intensive work in reading is provided by: Speaking Spanish
and E1 frijolito saltbdn, books specifically designed to increase system-
atically- the students' command of vocabulary and idioms.

Extensive reading consists of four books for the year, all Spanish,
one of each of the following types: play, short novel, short stories,

and a fourth of the student's choice. ,
: e, ;
4. Writing : : ) ¥
1 -
Students are encouraged to continut roving their ability to

write accurately and clearly on many dlfferent subjects. Besides com-
positions-Based on material being read in and out of class, students

are evaluated largely by means of essay tests which in turn test ab111ty
to write clearly and accurately.

Students are also required to write at least one-research paper in
Spanish on some aspect of Spanlsh or Spanish-American culture or civili-
zation. -

3

5. Culture

Besides those aspects of culture which arise from 11terature, the
* basic text Espana y su civilizacidn deals with such topics as “the psy-

. chology of the Spanish people, the bull fight, Spanish educitlon, Spanish
industries and Spanish art and music. These topics serve to.stimulate

lively class 'discussions and projects.

T

6. Maferials
b 4 a. Texts

(1) Tyre, Carl A. and Tyre, Annemarie B. Speaking Spanish.’
} ‘ S . New York: Henry Holt, 1955
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(2) Ugarte, Francisco. Espana y su civilizacion. New York.
The Odyssey Press, 1952.
(3) Tarr, F. Courtney and Centeno, "Augusto. A Graded Spanish

Review Grammar with Composition. New York: Appleton-
Century-Crofts, 1933 :

Caa™

b. Reading

(1) Cano, Juan and Saenz, Hilario. Easy Spanish Plays.
Boston: D. C. Heath, 1938
(2) Blasco Ibahez, Vicente. La condenada y otros cuentos.
Buenos Aires: Espasa-Calpe Argentina, S.A., 1946
(3) A1arc6n, Pedro A..de. El sombrero de tres picos. New York:
... Henry Holt, 1952 . T
(4) Torres - Rioseco,: Arturo. El frijglito'saltén. Boston:
D. C. Meath, 1953
(5) Alvarez, Quintero, J. and S. Dofia Clarines, y Manana de sol.
New York: D. C. Heath, 1915
(6) Alpern, H and Martel, J. The Story of Calderprm*s '"lLa vida —
es sgeno . Boston: D. C. Heath, 1942.
(7) A1ex1s, Joseph-E. A., ed. La vida de Lazarillo—de Tormes.
Lincoln, Nebraska: Midwest Book Company, 1960

'y

c. Tapes (work in the language laboratory) |

(1) Drill materials on patterns, structure ocabulary
; (2) Recorded materials ta“enhhnce the appreciation of reading
| ' (mostly prepared by members of the department and their ° -
colleagues in the field). ‘
(3) Recorded materials specifically de31gned to evaluate students . N
ability to speak and comprehend

’ d. Materials from ‘the school library

°

e. ﬁagazines .
<

o
(1) Life (en espanol)

- (2) Revista rotaria
(3) El mundo hispénigco

D. Spanish V V‘ (a coursé for twelfth-grade students with FLES background).

Advanced Placement examination. The 'course is a college- evel course.

Professors from nearby colleges .and universities conduct the class from

time to time. Teachers in the/department alternate An taking over the ¢
-——- ¢lass in order to iy the student as’ varied an//ie rience as possible.

Listening to tape recbrdings of some length and depth prepare students

.for lecture courses in college. Tae course consists largely of a study

of literature, but with a deepa2r, less superficial approach than has beén

possible up to this time. Students of this class prepire to take the

Advanced Placement examination, the successful passing of which will give

them advanced standing and/o: credit in college language.

pJ Q
'

This course has for its goal an adequate preparatlon or. the CEEB ‘

H
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A
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5.

.a. Intensive - At this level the students read more Latin Amegzcan
§

\

Speaking .and Listening

A degree of competence in these skills is by now a foregone con-
clusion. The teacher continues to provide ample opportunity for sé{j- .
expression and for listening comprehension practice.

¢ .
Grammar

- A short review grammar is used to review some difficult points of
grammar and as the basis for practice in composition. Two or three
days during the year are devoted to a review of some particular irreg-
ular or difficult verbs. Verbs incorrectly used in compositions are
explained as errors appear.

©

N - - w

Reading

literature. A birdseye view of Latin American literature pro-
vided by reading a selection of works from Hérnan Cortes to Jose
Santos Chocano. Two contemporary Mexican novels are also read.

In addition, students study thd development of the romantic and

the realistic novel of nineteenth and twentieth century Spain

with particular attention given to the work of Benito Pérez Galdos.
In the field of modern Spanish drama, three works of Alejandro
Casona are studted. Poems of considerably greater length than
previously encountered are studied for form as well as for content.

b. Extensive - A minimum of twenty pages a week read outside of
class is a requirement at this level. 1In addition, outside read-
ing for. the year consists of one political-social novel of Latin .
America such as Los de abajo or El mundo es ancho y ajeno, one
realistic novel of Spain, and some other contemporary works.

Writing ‘ .
. f’

During the course of the year several papers of approximately 1500
words are requlred. All tests are of the essay type and require.
opinions, and reviews. Also, written work is a331gneo on many topics
that arise from particular lessons.

|

Culture , ) P
. y w,

IK

At this level a more ﬁ?qﬁound study is made of. the sociological and
religious phases of Hispanic life. Much attention ig given to develop-
ments in the field of contemporary politics and economics and, in gen-
erdl, it may be said that a deeper understanding of Hispanic culture
arises from the works of literature read. Some examples of this are:
(1) the concept of just what a "gadﬁho,ﬂ ""baqueano'" and ''rastreador"
are as a result of reading Sarmiento's Facundo; (2) the history of the
wars for independence as seen in the writings of Bartolome Mitre and
the character of the two great South American liberators Bolivar and
San Martin as seen in Mitre's accountc of the famous Entrevista de
Guayaquil; the crumbling of old traditions, the conflict between the
traditjonal and reactio ry on the ons hand and the modern and pro-
gressive on the other iQj_Dona Perfecta of Péerez Galdds.
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6. Materials
a.’ Texts
(1) Adams, Nicholson B. Brief Spanish Review Grammar and Composi-

tion. New Yqrk: Henry Holt, 1958 ‘
(2) Hespelt, E. H., Leonard, I. A., Reid, J. T., Crow, J. A., and

-\“‘ Englekirk, J. E. An Anthology of Spanish American Literature.
New York: Appleton-Century-Croft, Inc., 1946
(3) Perry, Janet H. The Heath Anthology of Spanish Poetry.
Boston:. D. C. Heath .
b. Reading L ‘ o
. { ' \ )
(1) Intensive *
N
(a) Hespelt, E. H.,, Leonard, f%QA., Reid, J. T., Crow, J. A., .
and Englekisk, J. E. An Anfhology of Spgnish American
Literature. New York: Appleton-Century-Croft, Inc. 1946
(b) Perry, Janet H. The Heath Anthology of Spanish Poetry.
, Boston: D. C. Heath ' j
/ (c)- Pérez Galdoz, Benito. Doﬁa Perfecta. Boston: D. C. Heath,
L8 - 1940 o
° (d) Goytortua, Jesis. Pensativa. New sork: Appleton-
Century~-Croft, Inc., 1947
(e) Goytortua, Jesus. Lluvia roja. New York: Appleton-
Century-Croft, Inc., 1949 v
’ (f) Casona, Alejandro. Teatro (La sirena varada, La barca .
' sin pescador, lLos Arboles mueren de pie). Buenos Aires: :

o . Editorial losada, S. A., 1958
(2) Ex%ensive

(a) A sociologicgl\povel_of Spanish America

(b)’ A novel of Galdbs

(c) A tontemporary novel of Spain or Spanish America
(d) As many books on the "Acorn'" list as‘possible-

.
s
/
4

% It is anticipated that ir 1963-64 the novels in this list will be read in .
Spanish IV and will be replaced in this list by others.

LY
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- APPENDIX B

FOREIGN LANGUAGE PERSONNEL 1949-1962

)
Elementary School

&

Miss Antoinette Czaplicki Ip 1948 - 1952° Teacher of Spanish
B.A. Douglass College : '
Western Reserve Spanish School - 1 summer

Miss H. Elizabeth Hoadley 1949 - 1950 ~ Teacher of French
See High School

Mrs. Ruth Greiner 1950 - 1955 Teaher of French
B.A. Lebanon Valley College
Pennsylvania State College French Institute - 1 summer
Sorbonne - 3 summers I )
Berlitz Schpol - 1 summer ”jy\ -
Travel in Europe — '

Miss May Giovaniello ) 1952 - 1954 Teacher of Spanish
B.A. Albany State College .
McGill University - 1 summer .
Middlebury College - 1 summer ' /f

~ Columbia University - 1 fnll session
University ol Mexico - 1 summer

Miss Winifred Ballard ~ 1954 - 1955 Teacher of Spaﬁish

B.A, Moniclair State College »
t " ’
Miss Mary, Lou Washburn 1955 - 1956 Teacher of Spanish o~
B.A., Montclair State College )

University of Mexico - 1 summer T —
’ )
Miss Francoise Duraffourg " 1955 - 1956 Teacher of French
B.A. Barnard College ‘
M.A. Columbia Unjiversity
Freiburg University - 1 summer
University of Mexico - 1 summer
3 Montclair State Collegé - 1 summer
Lived in Switzerland, France, Germany

Travel - all Europe

‘Mrs. Felice Perez Petla | 1956 - 1958 (fi Teacher of Spanish -
B.A., Barnard College « ‘
Colby College -,1 summer
Middlebury College - 1 summer -

Uni -ersity of Wisconsin » 1 summer
University of California - 1 summer

New York University - 1 full year .
Travel - All of Europe and the -United States

¥ ~
’
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‘B.A. North Texas State College, Denton, Texas; Major field: Spanish

Born in Mexico. Elementary and secondary training in Mexico

North Texas State College - graduate work

Rutgers University - gracuate work .
lona College - NDEA Language Imstitute in Elementary Languages - 1 summer

{

Mrs. Joanne Klauder | 1956 - 1958 Teacher of French
B.S. Bucknell University ‘ » ’
Middlebury College - 1 summer
« Mrs. Patricia Mandziﬁ}hn * 1953 - 1/1960 Teacher of Spanish (ii
B.A. Montclair”State College o "
Mrs. Alice Thiele ' 1/1960 - 6/1960 Teacher .of Spanish
+  B.A. Northwestern University - . ‘ ' .
M.S. Northwestern University
Extensive travel to ‘many countries, especially South America, as
Pan American Airlines stewardess ’
Mrs, Miryam Kayser 9/1960 - 12/1960 Teacher of Spanish
B.A. Upsa19 ‘
Middlebury College - 1 summer . .
Mrs. Grace Mitchell : 1/1961 - 6/1961 Teacher of Spanish ’
‘ B.A. Transylvania
America-Peruvian Cultural Institute - 1 semester
School 6f Languages, Lima, Peru - 1 semester ° .
University of San Marcos - 1 year
Extensive travel through Europe and South America ;
: y
Mrs. Elsie W. Gould 1958 - 1962 . Teacher :of French
B.A. Vassar College; Major field: French , . v
M.A. Yale University; MAT Progrdm: French, Education !
Middlebury College French School - 1 summer . © .
Residence in France while: Assistante d'Anglais at French lycee - 1 year k
“Mr. Emil S. Paul 1961 - 1962 Teacher of Spanish | - i
i

Junior High School

Mrs. Grace Principato 1952 - 1954 Teacher of Spanish-
¢ B.A. Pennsylvania State College ‘ and French .

Mr. James Partington 1954 - 1955 Teacher of French

) B.A. Bloomsbury State College

- . . /

Miss Eileen Giblan 1954 - 1955 Teacher of French

' See High School : 4
0 :
Miss Barbara Scotch : ~ 1954 - 1955 Teacher of Spanish
B.A. Douglass College
Mr.” Gerald Fink 1954 - 1955 . Teacher of French

B.A., Kings College

>




N\ :

Mr. Alfred Paulsen 1955 - 1959 Teacher of French and Spanish

1959 - 1960 Teacher of Spanish /
B.A., Lafayette College
M.A, Middlebury College
Lived four years in South America

/

Mr. Raymond Hunt 1960 - 1962 Teacher .of French

Mrs.

Drake University - graduate work

B.A., Montclair State College; Major field: French; Minor: English
Laval University, Quebec, Canada - Graduate work 1 summer
Rutgers University - NDEA Language Institute - 1 summer

Montclair State College - French Laboratory Materials - 1 spring
Rutgers*University - 1 winter

University of Besangon - NDEA French’Institute - 1 summer

"Virginia Rassieur o 1960 - 1962 . Teacher of Spanish

B.A. Muskingum College, .Ohio; Major field: Spanish; Minor: French

‘National University of Mexico - Junior year of cdllege

Trenton State College - graduate work -

High School

Miss

_Middlebury. College - 2 summers / !

Miss

Dorothy E. Chamberlain 1940 - 1962 Teacher of Spanish
B.A., Dickinson College; ~Major field French; Minor: Spanish

~

University of Mexico - 2 summers
University of Havana - 1 summer e

Rutgers University - 1 full year - o

Travel: 2 summers in Spain and other European countries; 2 summers in
Mexico;. 1 summer in Cuba; 1 summer in Caribbean Islands

Travel throughout: United States and Canada -

H. Elizabeth Hoadley 1939 -‘1262 - Teacher of French
B.A, Middlebury College; Major fieldt French

Middlebury College - 5 sessions - Grdduate study

University of Grenoble

Middlebury College - 1 summer -/Undergraduate study in Elementary Spanish
Rutgérs University - Graduate work

Montclair State College - Labﬁratory materials for French

Travel: Europe: France - 3/ summers, England Scotland Holland, Belgium,

Germany, Switzerland / . i

Travel in Canada: Quebec/}tptince

Eileen Giblan - 1952 - 1962 Teacher’ of French
B.A, Montclair State College ) . .
Ecole Normale d'Institutrices L s /

University of Rennes, Rennes, France_ }
Rutgers University - 1 full year session
Temple University = NDEA Summer Language Institute - 1 summer

[
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.
~
&

. ¢ ] . . -
L . *  Mr. Thomas W. Kelly /e . 1957 - 1962 . - Teacher of Spanish Lt
b B.A. Montclair StaIB{College' ~ "o
' °  M.A. - ‘Montclair séeteggoilege W . : '
University of Madrid, Facultad de filospffe y letras - 1 year'
) Colgate University - Language Instituté - 1,summer = . '
s ‘Educational Testing- Service, Test-Development Division, Princeton, N J.- 1 year
Bucknell Univeraity - NDEA Institut% - Instructor summer 1962. )
. .
+ & Miss Marie Rita — ) "'“;"‘T?G‘O‘F 1962 - Teacher of Spanish .
. B.A, Douglass Collegé ) ‘
Rutgers University - NDEA Summer Lan?uage Institute a o

o .

- -

ur Richard Archdeacon . - 1960 - 1962 Teacher of 'Spanish
B.A. lafayette College . :
Hofstra College - NDEA Language Institute - 1 summer . foe L,
™ Mongelair State College ~ 1 winter :

Miss.Shirley P. Comstock 1961 - 1962 - Teacher of French . -
Syracuse University - 1
. B.A. Montclair State College
University of Maine - NDEA Summer Institute
Tourss France - NDEA Summer Institute _ . : L
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: APPEiNDIX c

DETAII.ED STATISTICAL REPORT . . * .

The project "Evcluoﬂ&f the effect of forelgn language sfudy in the elementary
schoonon achievement. in the high school® in the Borough of Somerville, New Jersey,
was supported by the Department of Healt\h Educahon, and Welfare, Division of H}gher
Educaﬂon of the United States Governmerit. The study was started in June, 1961.” The
study was conceived as an evaluation of the achievements in the ‘varighs forefgn languages;
the over-all grade point average; ¢ and thq retention or drop-out at several levels of
foreigh language study in the Somerville gh School; all related to a natural dichotomy

‘between the pupils who were frained in, FLES in the Borough of Somerville Public Elementoryv

Schoolsand the pupils who were trained in other elementary schools-not having a FI.ES N

program.

o

e

. a -The subjects for onalysls covered the gi'oduates of the Classes of 1957, 1958, 1959,
_* 1960, 1961 from the Somérville High School, The number is limited to those pupils-who hod

" the four years in the Somerville High S¢hool. The number of pupils involved was 1530.
The numbers of pupils in these gruduahng clclsses were: -

AN

. Classes. . " Number o
o 1957 245 :
e b 1958 ‘ . 240 |
Coe | 1959 - . 304
© 1960 - - 344 .
1961 ° .4 A
' Total 1530 .

progrom in the Borough of Somerville Elementary Schools. The pupils in the Class of 1957,
therefore, did not have any foreign language training prior to their entry into the Somer-
ville High School. The-Somerville trained graduates in the Classes of 1958-61 did have

. pupils in the Classes of 1958-61 did not have any foreign language training prior to their
- entry into the Somerville High School ' The pupils in these graduating classes can be

categorized as to.their electing an foreign language, or not electing any foreign language
in the Somerville High School. "ie numbers of these pupi ils are:

s sl AR e stase

 Classes | Any Foreign No Foreign
X | Languagge =~ Language
| : 1957 | 192 53
‘ o 1958 195 45
, . 1959 234 . 70
; 1960 285 59
1961 © 340 57
2% 284
° ~-56~

P ettt A 2 Bt a1 -
s
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Aruitoxt provided by Eic:
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foreign language training prior to their entry into the Somerville Wi“%runmmng‘
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- éll of the pupils in the study have been in the Somerville High School for their .

B >4

v

" four years of high school . "Those pupils°who were trained in the Borough of Somerville
Elementary Schools are categorized as Somerville pupils. Those’Somervitte pupits who
graduated in the Class of 1957 had no elementary school preparation in foreign'language. = . —
Those Somerville pupils who graduated in the Classes of 1958-61 did have foreign language

training in the elementary schools. Pupils not trained in the Borough of Somerville

*Elementary Schools are categorized as non-Somerville pupils. The numbers of pupils “ \

.

. — - in these categories were: -~ ’ | 2 |
. Clc'nsses . Somervilile | Noﬁ’-SBmervillé‘M : J,
P 1957 <y . 87 158 - = /

| 1958 - S A S 1) |- :

1959 % . 208 o ‘
© 1960 . * e - 228 - . . [ o
b 1961 125 , r 272 e L
—_ . 503 [/
All of the pupils in the study have been in the Some‘l;l(ille High School for ti')eir
four years of high school. Those pupils who had the goal of attendance at college are =
" categorized as college preparatoryg . Those pupils who did not have the goal of attendarce

at college are categorized as non-college preparatory. The numbers of pupils in these
categories were: _ " .

] ~ Classes - College Non=College |
: - Preparatory Preparatory
1957 . . 111 134 . o
) 1956 0 12 0 ———H4 Z L
. - 1959 142 —— Y2 -
. -1960 - 181 163 L :
, ' © 1961 4 - 205 192 ’

Total . 765 765 i :




ettt i 03 e ety

All of the pupils m/thls study have been categorized asthose who elected at least®
some foreign language and those who did not elect gp_x foreign language. The numbers of

. @ pupils. in these cotegories/were* b . e :
K2 e '
- Clos;es I Foreign : - No Foreign
T . Language Language’ ’
* " : ‘l 57 192 _ 53
’ . 1958 . - 195 A . 45
195¢ -, 234 .70

./ 1960 285 - ' 5 .. :

L / 1961 ., 340 _ .57 S
RS T TTE T
. / . . .

o, " For the pupl ils in this study the various cotq‘gorues, the grode pomf average and ,

the general .ability (or 1Q) were reported.

The grade point average’is calculated from the mdlwdual marks of the pupils.
‘There is a uniform marking system in each subject in each year. The marks of the pupils -
are not weighted. The ‘sum of the marks divided by the humber of marks is the grade ppmtv
average. To focnﬁtate this calculation, the marks are first converfed to a percentage -

equivalent by the use of the following table: — ' -
4 ~ Marks - Percentage ﬁquivalénh S | o
, y , | 97 L ;
1- - _ 92 ) ;
2 | 87 g
2« : . __ gy
3- . 7w | :
) 3= o - 72 o a . .
P 70 T
4 64 . A O )
o The general ability test used was the Gamma Otis Quick Scoring Mento! Ability
. Test (devicmbn method) ana was reporfed as |Q
. \-«'——— 1 ’ RO |
‘ TP\e pupils' ac‘nievémenfs in the four forelgn Ianguoges, Spanlsh French,’ l.cmn,
and German, were studied at the third level (normally the third year of the tradi i
sequence for pupils starting in the high schooM. The number of pupils repcrted at the L
thlrd level during the five years are: . . \ NP
Class . Se_g_ms‘h. : Fre(nch. Latin ' German - ' L '
1957 . ° 9 12 10 | 0 |
1958 43 7 -5 5
1959 8 35 .7 _ 6
1960 61 . 11 12 6 S
1961 ° 24 57 10 | 15
Ar i T =, @
/ -58-
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T \Mw\rerted to’ percentages as in the grade point average calwlation above.
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In the study of the t\mrd Ievel of the foreign longuages rh;same categories af Somervrl»le;'"

Non-SomerwIIe were used.” The number of pupils in these categoties were:
Class / .Somerville ‘ " Non-Somerville . }
1957 4 IRV | R
. 1958 37 : 23
1959 33 , 23 . :
1960 8 . . s T
1961 ¢ -+ 83 4 T 83, : ﬁ
, 189 S . 154 -
’ In the same study of the third level of the forelgnI ld es, the categories of male. and

female were also used. The Humber of pupils in-these categarles were:

- | : Class | Female . '1 - Male ‘

| . z L=
1957 . L2 .9
1958 1. a$a 19
1959 ' 4 . 2. .
1960 - 5 - -
1961 50 . 56 : 3
, 199 L 144 '

The pupi ls" achievements i in teachers marks ‘were studled The teachers marks wene:con-

-~...._

Another measure of achievement in the farelgn language is the College Enl'rance Exammahon
. Board Foreign Language Achievement Tests in the \four languages; Spanish, _Frehch,.latin, and
" German. The number of pupils who were in. thfs ‘study who' ‘took this test weret. . ‘\ ,

e

i a - . a

-

» ' SEgnlsh \ French ‘ Latln _ Geman ¢
& ]6 25 . ".5 . ) .,4 - fk <

- o

No conversion is necessary.

The pupils' and their parents estimates of the value of continuing ina fore;gn language
_were studied. The measure of ‘continuance (non-drop out) of the pupils in this study*is defined as
follows: the number of pupils who continued to the next higher level of a fore“"”Tanguage
. referred to the total number of pupils who could have so continued.” -

The tests of srgmﬂcance in the entire study, grade point average, foreign language achieve-
.~ ment,"and continuity, have been taken at the 99% level; i.e., the chance that a statistic or
statistics will be different from a hypothesized statistic is 99 to 1.

" Over-All Acadermc Achievement

Each pupi| of the 1530 p’upris in the study has.a grade point average covenng his marks in
all subjects in his Somerville High School career. The frequency of the grade point average was
“studied by years and by total. The method was to hypothesize simple qathematlcal distributions
. using the chr-squared or goodness of fit test. There was no uniform dlstribuhon found by years or
total. This finding is notsurprising. Intumvely, a uniform distribution cannot etsily be supported
by a. heterogeneous population .- A regression between the grade point average and the IQ (general
ability) will order the grade point average dlfferently

»

-

-
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. distribution. . .

" . . o . A L2 s . -’J u l[; e tosnh
;. Each pupil of the 1330 puplls in the study had a gamma Otis IQ score. The frequency
of the |Q scores by years was.examined." The simplest hypothetigdlfdistribution}is- the normal

RO

L 'Thé"\ffve years.}Q wds then examined by a one-way classification variance analysis. -

The results are shown below. ™ \ )
N .o .- Sumof™“  Degreesof , Mean '
.. > . Squares Freedom = ““Square: F - -
r L]

~ Without Sefs . e o T4 ams 3.03
Within.Sets . . 240,91 - 1525 158.0 . -

7.

The theoretical F n\uubonf;}grw than the 97.5% |evel and less than-the 99% level. This——
i

.result indicates that the regression’line betwasn. the grade. point-avérage and the 1Q preferably

The chi-squared results were: - L .Ei R
| .. 1957 . 1958 1959 1960 . 1961
Cehi)E . 18.0 2907 . T 14 58 4.3
"All of the years are consistent to the theoreti€al normal distribution except one which is
only approximate to the theoretical nomal distribution. tt<can be orte refore, that “
" the five years are consistent, at least, to the approximate normal distribution and probably to ——
_+"the riormal, . ‘ L \ :

- should be done by years, not in total. The mean of the reported |Q and thgf.stondord deviation, .- °

by years, Is s Tollows: -

e . Years ‘_Moon 1Q ] "Sto’ndarc'l Di&iaﬂpn'
S [ 7 R [ ¥ . 12.5 st
iy 71958 108.8 , - 12.3 :
-~ 1959 > 105.9 > o 1200
1960 S 1083 . Y . 125 )
1961 E 12.6 _
~ The meon of the grade point avgfage and th standard deviation, ’b} years, is as
follows: , : ‘
Years Standard Deviation-
o ' -
L 1ds7 5.34 "
L 1958 5.34 ,
, v 1959 5.36 : ‘
SR \ 1960 5.65 |
\ - 1961 5.78 :
\
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, " -From this data five regressions were calculated by. the- Ioosrt_ squares methiod.. i

on cua g . \\\ . ) > ° R - . . . e ’

] ( . : E&l) E 0'276x1 + 51.78 . h o= 245

E(y.2)~ = *9,256)(2»'-!- 5392 foono=C240 0 T

g

e

e By = 0.287x, +- 53.02

e . . Ey) =.0.300x, + 48.13

[
¥ %

: T Ey) = 0.292 48.09 D p o=
| 3 (Y5) . 2 2x5 t ) . . %“. L3
S : . g . *
- % where .. . S e
- " ) : E(}i) = expected grade point average forh the 1Q .
| i L. ‘ n ’ Y Al . . ‘ . o -
T o o e Y = ‘br’ade point average in 1957 d
- . . ) ) . - \’R;\'h . - ' -~ ) ’
' “ | .\2 )"
*‘ . ! . ’(‘ .‘{ ' -
/ . l IS ' .
{
Al

A 7 . ST R
in 1961 | Co

number of pupils in one year ar .

Each pupil has a esidual which is the difference of his actual grade point average .
pected gradg/point average based on his IQ. Each residual is-determined by the
on for the appropriate yedf. . - T

/d(yii)= i - Ebrgy '\_

‘/

~ oz ) ~
. i v A ° . i
dly,.) = rvesidual for all i,j
Ne . ] l : s |
- : “ ) | -
y; = semeas above
2 - ~
4 Ond ’ " ° ’
° ; u ,
- i = ]' 2' L[] L] , n;
® - . . -
° v — e e,
where ¢
\ n = number of pupils in one year - -
\
J/ AN
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. Assume that the residials can be pooled. Orderithe residuals and select-ten fractiles.
- . Assume that the theoretical distribution is the némal distribution ond‘;‘cdlcul}ote,the necessary "
chi-squared test where the degrees of freedom are f = 10 - 3 = 7. The actval chi-square ls -
18,1 The theoretical chi-square is 18.5 at the 99% level. The Hls}fibuﬂbn is consistent to the
normal distribution. § . ~ o , o

PR e N ) L
Each of the residuals ‘can be categorized as plus orminu;’ i.e., above-or below the
. gx\pec/ted grade point average. There were 726 residuals whiql? were plus and 804 residuals
which were minus. Thq theoratical binomial distribution is withfn the 98% lavel. The‘thean
is therefore symmetiical. There is assurance that the least squares method, the binomial
. distribution and.the chi-squared test permits the usage of this distribution as, at least, jan
. approximately normal distribution. = ° Y L,

. ~ | ! :

1" In this study there is a built=in control in the data from the Class of 1957, since this
was the last Class before the inception of the FLES program for: the Somierville puplls.. Since *
the least squares regressions between the grade point average and the IQ were'talculated inde-
pendently for each year, the'data of the Clogs of 1957 was studied by the binomial test for
" symmetry and the chi-squared teit for normality. There were 117 plus data’points ard 128-minus

“dota points ( a'total of 245 ) in the Class of 1957. The theoretical binomial distribution shows
. “that the data fits withia the, 0% level. The actual. chi-squisred was 13.2, which is less tha
" the theoretical-chi~squared of 14.7 at the 90% level. . o .

' - . . . A .o ? - i .
*.In the study of the Cltsses of 1958 - 61 combined, there were 609 plus d&o points and
. 676 minus data points ( a total of 1285). The 'ﬂ_uonﬂea\\blnon‘ldﬂl’sﬁ' &% ptfon shows that the’

L)

data fits within the 95% level and the actual chi-squared of 16.46 with 7 degrees of freedom

. !

"is'less. than the theoretical chi-squared of 18.5 at the 99% level. ‘Therefore, it can be assumed *

that the dgta of the combined Classes of 1958 - 61 and the data of the Class of 1957 are, at.
lecst, approximately normal. ' I \ L.

~ In the Class of 1957 the regression of the grade point average and the |Q has a residual,
varlance of 16.5761. with 243 degrees of freedom. Multiplying this variance by 243 gives -
' 4,028.0027 as the sum of the squares. The sum of residuals of the sub-classes in the variance
analysis were: S - L. o

. ) . ‘ - ) ° .
s Sub=Classes o Sum of Residuals e
T . . | _ = -

_Somerville College Preparatory + 57.651 | 44,

- Somerville Non-College Preparatory /- -46.685 : - 43
Non-Somerville College Preparatory =~ +'25.168 - 67
Non=Somerville Non-College Preparatory __ = 65.167 : 9

Total - 1.03 245

A .one woy élassjﬂc'aﬁon of variances of oll',sui;-c:losslet was used. (Reference 1).
The re;_ults are s'hown.below; ' / ' ' .

| - ,

bl
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e 4 ;
/ g B |
Sumof Mean" )T
v Sguares < Squares _
Without sefs 141.0370 - La/ . 7024 \‘:kéo
-, Within seh '3886.9657 240 16,1957 \
f Total | 4028 0027 2

-

!

fhoréit no Intoracﬂon bosod on the 99% Vavol tho sub-classes could bé’ mdiautive

;Using the mﬂho& of unequal su ‘clasa (ind using the within sefs mean squdres of
/ 16.1957 as the srror for the indoeond estimator, the main effect of Somerville an

. non-SomervIllo was then comporod T raults are shown below .- .
A . -~ \ '
| - Degresi of ' Mean . F
’ \ A . Freedom Squares o -
O R .
Wlthout sets 1 22,9548 - 1.42 ,_
fmr u 16. 1957 S e

Tho resislts of the main effect af“Somml le' and mn-s&-.mu. is loss tﬁan rhe '
. theoretical F number of 6.72 at the 99% level. Actually, the theoretical F number of 2. 72
. at the 50% leve! 1s also larger. The conclusion is that there Is no cffoct between the| '

Somerville puptls.and the non-Semerville pupils in the grode point average for pupils of \\ !

dquol generul ability

.The some method was thon employcd for the main effect of collogo prepurutory\\ |
and‘ non=-college preporurory Yhe rsults are shown below.

o Dagrees of  Mea Fooo .
- 7 he _Ss,m . |
. Without sets 1 1099819 679 ’
. . Errors 240 16.1957

? 4

' The results of the main effect of college preparatory ar'nd non-collego preparutory is greater
than the theoretical F number of 6.72 at the 99% level. The conclusion is that there isa -
significant difference between the college preparatory pupils and the non—college preporotory
pupils in the grade point average in the Class of 1957 for pupﬂs of equul general abillty in
favor of the college preparatory pupi Is. . T e

) | . | /

—— T
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who elected any foreign language and those pupils who did not elect dny forsign language. "
., In the regression of the grade point-average and the IQ there is a residual variance of 16.5761 v
" with 243 degrees of freedom. Mulﬂplyl,ng this variance by 243 glvu 4,028.0027, The sum of
the residwals of the two classes in thls vqu'dncgonolpls wass

The Class of 1957 was subiocnd to a onerway cloulfl”“ oﬂo?twun those pupi ls

. 0} ‘.. ) " ¢ ’ . ©
Clowss .~ .. ”sum%f}aidugls " on
L ;R " Ay foreign language _ R 32—658 4 T e .
I No-foreign language - 33.091 -, 83
/ v o e . . . / —
\. Total P Y 2 v // %
| | " The table of this ona-woy clmslficoﬂan of vaﬂoncas is o foll wit \ b
, 1 Cl
- Sumof - ,uf Mn - F |
. { . ; ) gm C . ’ F . \ h m ’ \ i
I Without sets | - 26,0090 ' 1,57 l
a) . Withinsers— 4,001.9938 < 242 L |
> Torol * 402008 .28 | . | "
- N Tho mult 1s less than thc thoomloc! F nimber of 6. 72 at the 99%: level. Actually, ! -
tha thoomlcal F number of 2.72 at the 90% level Isstill larger. -The conclusion Is;that there |
Is no diffefence Tn-the'grade | iarage fot puplls of equal general ah%lltywhothorthoy
dhcfed _g_r_;z forslgn kmguaa  of ‘did ok elect cny foreign |unguog¢. P .
~ 7 Slnci d\iuls of fhu combtnod Cluza of 1958 - 6l ware calcuhhd by four
regressions, it is n ry to test by the Bartlett test forqul,xaamca The ochnl chi-
- squored test wos 3 .89"which is less than the theo tical Bartlett test of 4. 54 for 3 degrees
" of freedom ot the 80% lavel .. This Juitifies the popling of the residuat varionces. The .
g - ‘pooled residual vdriances are 18.5125 with 1277 degrees of freedom. Multiplping the dégrees
- “of freedom and the residual variances gives 23,640.4313, ‘the sum of the sq res. The sum of
. residuals of the sub=classes in' the variance unglysls was: - ~ ’
| . SbClowes . "SumofRaidwh- [ - m .
\ ; Somerville College Preparatory + 78;:242 » [ . 228 -
Somerville Non-College Prep. - 55.595 - 188, . )
-, Non-Somerville College Prep. + 168.825 T 426 . ’ ‘
§ ya Non~Somerville Non-Collage P.. =~-199.643 '~ ' 443 -
. / Total —_%‘,- 8.171 . - mr | \

{ B \\

" A one-way classification of variances of all sub-classes was used (Rafmm:e l)
The results are shovlh below* | . . .

e , -
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Sumof . Degressof | Mean | F

Squares -~ Freedom - Squares . _ k
Without sets ~200.1158 -3 66.7053 3.63 \
Within sets  23,440.3155 1274 18.3990 \
Total - 23,640.4313 | ,

The results of the interactio;l of all of the sub-classes is greater than the theoretical F number
of 3.12 at the 95% level, but the theoretical F number at the 99% level is 3.78. While \
there is no interaction based on the 99% IevelA; the sub-classes could be indicative.

Using the methods of unequal sub-classes and using the within sets mean squares of \
’ 18.3990 as the error for the independent estimator, the main effect of Somerville and
" non-Somerville was then compared. The results are shown below.

. . _
/ Degrees of Mzan . F
Freedom Sqiares
Without Sets - 1 " 0.8587 . 0.0467

T Error - 1274 18.3990
The results of the main effect of Somerville and nori-Somerville is less than the theoretical
F number of 6.63 at the'99% level. The conclusion is that there is no effect between the
Somerville pupils and the non-Somerville pupils in the combined Classes of 1958-61 in the
grade point average for pupils of equal general ability.
L , ‘

The same method was then employed for the second main effect of college preparatory

and non-college preparatory . The results are shown below. - ’
: e Degrees of Mean . " F
I / S . Freedom - Squares
" Withouttesm T 154.2818  8.39.
. Error - 1274 18.3990 :
e - . N :

. / The results of the main effect of college preparatory and non-college preparatory is greater
/ than the theoretical F number of 6.63 at the 99% level. The conclusion is that there is a
| significant difference between the college preparatory pupi Is and the non-college preparatory
pupils in the grade point averoge in the combined Classes of 1958-61 for pupils of equal general
ability in favor of the college preparatory pupils.
_ . The general conclusion of this portion of the analysis of vgriance/shbw_s that the
general educational achievement of Somervi lle and non-Somerville pupils of equal general

\

ability is the same in the Class of 1957 and in.the combined Classes of 1958-61. The inference,

3

therefore, is that the Somerville pupils who had the FLES program did not_have cny deleterious
effect in their general educational achievement. - . ‘

\ by
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/ . __Although the residual variance analysig shows no signi on In the
-sub=cl

assed fn the Class of 1957 and in the combined classes of 1958-61, the interaction
“was relatively high. A supplemental analysis was then performed wing the combined
of-1958~61. The fotal pooled residval variance is 18.5125 with 1277 degrees of
freedom s reported before. The residual variance was partitioned by the number of pupils -
in the college preparatary group and the number of pupils in the non-college preparatory

) . group. There were 654 pupils in the college preparatory group. Therefore, the degrees
\ of frgadom were 1
| \
o (1277) = &49.9

/ : ' i
" In the college preparatory group the mean was +0.378. The total mean is - 0.006.
; Adjusting the variance fo the new college preparatory mean gives the new variance of
- 18.3650. This variance multiplied by the degrees of freedom gives, as the sum of the .
squares, 11,335.9407. A one-way.classification of Sometville and non-Somerville analysis
* was then performed and is reported below. .

Sum of : ' -
Sub-Classes Residuals n Mean
s / ’ -
| Somerville College Preparatory ~ +/ 78.242 228 +0.34
' Non~Somerville College Prep. + 168.825 426 - + 0.40
o Total . ¥ 247.067 &54. +0.38
N . : Sumof - -/ Degrees of Mean F
/,“‘\\_‘ _Squares Freedom Squares
o/ N - '
; / Without sets 0.4194 1 \ 0.4193  0.023
| / Withinsets  11,935.5214 - 6489 '  18.3927
Total ©~ . 11,935.9408 - 649.9

“The main effect of So/mervi"e and non-Somerville in the college preparatory group is not
slgnmccmt/’f he same analysis was performed with the non-college preparatory . In the

non-c'gljége preparatory there were 631 pupils. Therefore thedegrees of freedom were:
. - . /. |
e ‘ | .
P | o2 (1277) = 627.1

In the non~college preparatory groyp the mean was - 0.404. The total mean is = 0.006.
/ Adjusting the variance to the new non-college preparatory mean gives the new variance of

18.3541. This variance multiplied by the degrees of freedom gives as the sum of the squares -
11,509.3063. A one-way clasification of the Somerville and the non-Somerville analysis

was then performed and is reported below.

[ ?’?

~




Sub-Classes

Somerville Non-CoEIAI_e'ge Prep..

Non-Somerville Non-College P.

Total R
*_'Sum of
Squares’
Without sets "3.1687

Within sets 11,504.1376
Total ~ < 11,509.3063

Sum of
Residuals

- 55,595
-199.643
-255.238

Degrees of
Freedom

I .
626.1
- 627:1

— 4

n

188
43
631
Meqn
Sguares
3.1687

87?3 - -

Means

- 0.30
- 0.45
- 0.40

F

0.17"

PR

The main effect of Somerville and non-Somerville in the non-college preparato.ry group is
not significant. This result, together with the previous result, is of course reduridant.

number of pupils in non-Somerville. In Somerville there were 416 pupils. Therefore the
degrees of freedom were : ‘

/

The residual was fext partitioned by the number of pupf Is in Somerville and the

416
. - 1285

(1277) = 013.4°

/

/

,‘/ _0

"In the Somerville group the mean was + 0.054. The total mean is - 0.006. Adjusting the

variance to the new Somerville mean gives the new variance of 18.5100. This variance -
multiplied by the degrees of freedom gives, as the sum of the squares, 7,652.2092.
A one-way classification of the college preparatory and the non-college preparatory, analysis

was then performed and is reported below.

\
NPy

7,652.2092

Sub-Classes Sum of n Mean™
Residuals — :

Somerville College Preparatory ~ + 78.242 228 £0.34
Somerville Non-College Prep. - 55.595 188 - 0.30
Total v22.847 - A ¥0.05

I — Sumof  Degrees of ~ Mean F

Squares Freedom =  Squares _
 Without sets _44.5234 | 45234 2.4

Within sefs - 7,607.6858 412.4 18.4469
Total 413.4 r

e
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~ The main effect of college preparatory and non-college prepql;atory is not significant since the

theoretical F number at the 99% level is 6.72,

In non-Somerville there were 869 pup? Is. Therefore the degrewes of freedom were

[
869 ) S
]—2%5-(1277) s 863.6 |
/

|
In the non=Somerville group, the mean was + 0.035. The total mean was - 0.006. Adjusting

/

"the variance to the new non-Somerville meu,'ﬁ,/the new variance is 18.5116. This variance

multiplied by the degrees of freedom gives, jas the sum of the squares 1 \5,986.4629; A one-way
classification of the college preparatory anJa:he non-college preparatory analysis was then pér-

formed and is reported below; /
. S
, , _ Sum of
Sub-Classes |Residuals n__ Mean ,
‘ !

* Non-Somerville College Prep. |+ 168.825 426 +0.04 )
Non=Somerville Non-College F// - 199.643 443 - 0.45 —
Total - / | - 30.818. 869 - 0.04

Sum of B | Degrees of Mean . F
Sguareg f Freedom - Squares
Withot sets 155.7843, ;/ O 155.7843  8.49
Within sets 15,830.6786 ,) 862.6 18.3525
Total 15,986.4629 / 863.6

/

. R
The main effect of college preparatory,—hon-¢ollege preparatory is significant since the theoretical
# number at the 99% level is 6.69 | g .

{
I
Vs |

g

The inference of the total analysis of variance shows that there is a difference in the
college preparatory, but the difference iis concentrated in the non-Somerville group. The
inference, therefore, is that the Somerville pupils who had the FLES program did not have any
deleterious effect in their general educr:j:lﬁonal achievement whether or'not they elected the

‘cdllege preparatory or the non-college ',"preparai‘ory program.

@
| - o~

The combined Classes of 1958 -,’ 61 were sUbic;cted to a one-way classification between

‘those pupils who elected any foreign language and those pupils who did not elect any foreign

language. In-the regression of the grade point average and the IQ, ‘there is a residual variance *

of 18.5125 with 1277 degress of freedom, as reported before. Multiplying the residual variance
by the degrees of freedom gives 23,640.4313, the sum of the squares. The sum of residuals of the
classes in the variance analysis wes_as follows;

/. Sum of
Classes | Residuals n
' !
Any foreign language 3 + 3%&230 1054
No foreign language Coo .o Jheor 231
Total LTI 1285

g -68-
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A one-way classification of variances of the classes was used. The results are

shoym below .

’ ) Sum of |
Sgg’ ares -
- Without sets, _0.5418
Within sets 23,639.8895
Total 23,640.4313 -

Degrees of

_Freedom

1

1276
1277

Mean Squares F

18.5266

The .result is less than the: theoret|;a| F number of 6.66 at the 99% level. The conclusion
~ is that there is no difference in the grade point average for pupils of equal general ability

whether they elected any foreign language or did not elect any foreign language. This

is the same conclusion as was reached in the Class of 1957.

In addition to the inference that there is no deleterious effect on the general -———
academic achievement of pupils of equal general ability from the FLES progr um, the further

inference can be drawn that the arking system and the single curriculum are uniform.

" Third Level‘of Foreijgn Lan _gu_uge hievement

There were 343 pupils in this study who took the third level of a forelgn language

~ (Spanish, French, Latin or German). Each pupil had a final grade in the third level and a

gamma Otls IQ score. The same regression method, by years, employed in the grade point
average section of the study was used for the analysis of the third level marks. Again, the

teachers' grades were converted to letter grades.

* The third Ievelforeign language grades were used without differentiation as to the

specific language to develop the regression with the IQ (the general ability tesf)

Bz) = o.2§5x] + 59.52

E(zz) = 0. l78x2

Ezp) = 0.43%, \ 31.72

4) = 0.336)(4 ‘l'\ 43.39

E(zs) = 0.3l7x5 +\\44.97

P E(z

-69-

+ 62.59

—

[ 4
*

n

n

 From this data flve regressions were calculated by the least squares.method.

31
60
56
9% |

106

0.5418 0.029 /
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~ where .
: »
E(zi) = expected foreign language 3 grade from the 1Q T
2 = foreign ia;\gudg; 3 grade in 1957
z, = foreign language 3 grade in 1961
xl”'-" IQ in 1957
/""!L——’—ﬂ ‘ ’ ' | -
— x, = 1Qin 1961
: 7 5
n = number of pupils in one year

‘Each pupil has a residual which is fhgdi%ference gthis_ actual foreign language 3 grade from his
expected foreign language 3 grade, just.as in the grade point average procedure.

Each of the residuals can be categorized as plus or minus. . There were 166 plus residuals
and 177 minus residuals. The theoretical binomid distribution is within the 80% level. The
mean is, therefore, symmetrical. Using the previols work on the grdde point average, we can
assume that this distribution will be normal. Since the residuals of the combined Classes of
1958 - 61 were calcylated by five regressions, it is necessary to test by the Bartlett test for
equal variances. ‘The actual chilsquared test was 6.8, which is less than the theoretical Bartlett
test of 7.78 for 4 degrees of freedom at the 90% level. This confirms the normality of the dis-
tributions of the residuals. | .

——— In this portion of the study) as ins'bavruda point average portion; there was a built-in
N\ control in the data of the Class of 1957, since this was the last Class before the inception of the
' FLES program for the Somerville pupils. The regression of the foreign language 3.grades and the

LQ has a residual variance of 29, 8219 with 29 degrees of freedom. Multiplying' this variance
with the degrees of freedom gives 864.8352, the sum of the squares. In this study in the Class
of 1957, the pupils in foreign langudge 3 were characterized-as Somerville, non-Somerville,
male and female. There is not enough data to differentiate according to the forgign language

\

since some of the sub-classes are void. _ \
Sub-Classes ) ~ Sum of Residuals n \
Somerville male - 9.503- | 3 ‘ ,
Somerville female - + 0.923. 1 |
Non-Somerville male -17.006 6 ;
Non=-Somerville female . +25.576 1.
| 31

Total : - 0.011

|
i

“ | | -70- ’
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- A one-way classification of variances of all s”ub-clqsses was used. The results are shown below.

' Somerville and the non-Somerville pupils in the Ctns of 1957 in the foreign language 3
, grade for pupils of equal general ability

" variance analysis was:

*

Sum of Degrees of Mean F
Squares | Freedom Squares _
Without sets  137.8423 3 © 45,9474 1.64
Within sefs 726.9929_ 26 L. 27.9613
Total 864.8352 ' 29

The results of the interaction of all sub-classes is not signifidant since it is less than the
theoretical F number of 4.64 at the 99% level . , . ,

Using the methods of unequdl sub-cldéées and using the within sefs mean squares of
27.9613 as the error for the independent estimator, the ma in effect of Somerville and
non-Somerville was then compared. The results are shown below.

/

N Ya'I?egree.'. of Mean S
" Freedom Squares _
Without sets 1 9.7206 0.35
Error L _gg 27'9613

The results of the main effect of Somerville and non-Somerville is less than the theorehcal
F number of 7.72 at the 99% level. The conclusion is that there is noveffect berween the

. The same methpd was then employed for the second main effect of male and female.
The results are shown below.

‘Degrees of .  Mean F J
Froedom Sqyares o P

Without sets 1 103.7570 3.7
Error o 26 ‘ 27.9613

/

at the 99% level. However, the F number at the 90%, level is 2.91. The actual F number of

'3.71 is less than the theoretical F number at the 90% ‘level. The conclusion is that there i

no significant difference between male and female in  the Class of 1957 The results may be
indicativg; however, the sample is sma]l

. Since the residuals of the combined Classes of 1958-61 were calculated by 4 regressions,
it is necessary to test by the Bartlett test for equal variances.The actual chi-squared test was
3.46 which is less than the theoretical Bartlett test of 3.67 for 3 degrees or freedom at-the 70%
level. This justifies the pooling of the residul Yariances. The pooled residual variance'is '
55. 4187 with 304 degrees of freedom. Mulfiply{ng the degrees of freedom and the residual variance -

gives 16,847.2769, the sum of the squapés. The|sum of residuals of the sub-classes in the

The results of the main offect of muje and femgle is less than the theoretical F number of 7. 72 i
4
1
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Sub-Classes * Sum of Residuals

Someryille-male-Spanish bt = 69.604 9 !
Somerville-male=French - 143.652 36
Somerville-male-Lafin + 21.761 4
Somerville-male-Geman + 9.784 . 2
Somerville~female-Spanish - - 52.651 p ) 45
Somerville-female=French - 6985 .\ Y 45
Somerville-female-Latin + 838 . 2 -
Somerville-female-German - 4,149 o -2
Non-Somerville-male=Spanish - 51.081 20
Non-Somerville-male-French + 62.278 | . 7
Non-Somervi lle-male-Latin + 22,978 10
Non=-Somerville-male~Geman - 66.599 17
Non-Somerville-female-Sponish + 66.295 - 32
Non=-Somerville-female-French + 106.294 22
o Non-Somerville-female-Latin + 54.901 .18 S
C . Non-Somerville-female-German + 37.286 : 1 -
Total o \\ - 4,758 o 312
- o A oné-way clas;iﬁcaﬂan of vonanca of all sub—closses was used The{results
" are shown below. :
. , : Sum-of ‘Dégrees of Mean Squares F ~
T ; §guures Freedom ' - : i
Without sefs 2, 913.0698 - 15 194.2046 . -4.03 . -i
. Within sets 13,934.2071 289 48.2152 g .
Toral o 16,847.2769 . 304 o '

The res JIts of the interaction of all the sub-classes is greater than the theoretical F number
of 2.13 at the 99% level . There is an interaction of the sub-classes and the results will be
| Areponfed after the study of the main effects. :

Using ,,the methods, of unequal sub-classes and using the within sets mean squares of
/ 4§/ 2152 as the error for the independent estimator, the main effect of Yomerville and
" rion-Somerville was then compared. The results are shown below. :

S b | Degrees of . Mean Squares : F

: Freedom ' _
/ ) 4
/ " Without sets | " 66.7372 1.38 |
Error 289 ' 48.2152 |
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The results of the main effect of Samerville and non-Somervitle is less than the theoretical

F number of 6.76 at the 99% level. The conclusion is that there is no effect betweenthe
Somerville pupils and the non-Somerville pupils in the foreign languoge 3 for puplls of equal
general ability. - , : \ S

The same methcd was used for\fhe main offect of male and female. khe results
are shown below. |

.~ Degreesof ; - >
Freedom Mean Squares F
? 2N ‘ ) . ] Ql
Without sets - 1 -~ 9.8774 1 0.20

Error 48.2152

* The results of the main éffect of male and femuate is less than the theoretical F number of 6.76

- at the 99% level. Th conclusion is that there is-no effect betwen-the.male and female puplls
" In the foreign langugge 3 for pupils of equal general ability.’ |

__ The same method was used for th? main eﬂ"c_ctn of the four f;reigr_: languages .

The results are below.
~Degrees of . o
Freedom Mean Sgugres E_
Without sets 3 - 655.0697 13.59
. Error 289 . 48.2152
The r;sults of the main effect of the four forel 'lgnguages is sign&ffcénf since the F number A o
is greater than the-thesretical F. .08 ot the'99% Tevel. There is a difference between n
- the-four forelgn languages in foreign languag 3 fag puplls of _equal general ability, —
. Since there is a significant Intéracﬂc;n in the sub-classes of the combined Classes of :
1958-61 in the foreign language 3 for pupils of equal general ability, and since there is a main -
effect of the four foreign languages, a supplemental andtysis was then performed. - S .

’ The residual variance wes partitioned first by the number of pupi Is in §o|ﬁervi||e male,
Somerville female, non-Semerville male, \pon-So,merville fomale./ L

In the Somerville male sub-class ry\er,'e were 81 pupils. Therefore the degrees of freedom were:
' /
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In the Somerville male the mean was -2.23. Adjusting the variance to the new Somerville
male mean gives the new variance of 50.4539. This variance multiplied by the degrees of
freedom gives, as the sum of the squares, 3981.9737. A one-way classification of the four
foreign languages was then performed. The results aw_ed belaw.

Sub-Classes  Sum of Residuals - n [\ﬂ'eon )
) _ Spanish - 69.604- b oee—89 = 1,78
; French - 143.652 36 - 3.99
A : Latin - + 21.761 * 4 + 5.44
. German L+ 9.784 . 2 + 4.89 .
Total - 181.7}1 i A 81 22.24 R
" | | | R
. Sum of Dégreés, of | Mean‘ - F ; \
Sguores Fre%gom . *  Squares ' o
Without sets  456.0509 | -3 | #152,0169 '3.27
| " Withinsets  3,525.9228 | 75.? 4674408
| Total’ 3,981.9737 |  78.9
, . *, e
R ‘/, 3 i . . .
e — The result is less than the theoretical F number of 4.08 at the 99% lével . The conclusion

" is that there is no difference for Somerville males in the four foreign Ianguoge 3 for pgpﬂs
of equal general ability.

/

In the Somerville female sub-classes there were 94 puplls Therefore the degrees

of freedom were: \

!

MO0 = e
In the Somerville female the mean was - 0.59. Adjusting the varlqnce to the-new Somerville ¥
female mean gives the new variance of 55.0893. This variance multjplied by the degrees of
freedom gives, as the sum of thesquares, 5,045.6279. A orie-way classification of the four
foreign languages was then performed, The resuhs are reported below .

Sub-Classes Sum of Residuals n Mean
Spanish - 52,651 .- 45 -1.17 ]
French - 6.985 45 - 0.15
Latin + 8.386 2 + 4.19 : S
. German - 4149 - 2 - 2.07
Total | ..- 55.3%9 %4  -059 ’ o

l
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‘. Sum of

‘Squares
, ,Without( sets - 73.8072
. Within sets 4,971.§20_7
Tot_ol 5,045.6279

' Degrees of
Freedom ~

\
3

88.6

9.6

P —

F

" 0.44

. The result. is less than the theoretical F awmber of 4.01 ot ﬂ\e 99% level. The, conclusion
is that there is no difference for Somerville females in the four foreign language 3 for pupils
of equal general ability. . - ' . “

S

_In the total Somerville Classes 1958-61 without differentiatin qécordiné fo sex,
there were 175 pupils. Therefore t}\g’degreq of freedom were:"'

Q

‘75' . _ ‘ e N
/ | | ,-3-7-'5-(304)- 1705
The Some'rylllé mean was =1 36. Adjusting the variance to the new Som
new variance of 53.6258. This variunce multiplied by the degrees of fre
sum of the squares, 9,143,9034. A one-way classification of the four foraign languages was
then performed. The results are reported below. ) : |

/

'* sub-Classés ~ _Sum of Residuals n Mean
Spanish - 122.255. . B4~ - 146
French » = 150.637 81 - 1.86 /
& |latin '+ 30.147 6 +5.02
-~ German +  5.635 _4 \+ 1.41 _ )
Total - 237.110 - 175° - 1.36
P o Sum of‘V —Degrees of —Meon —F-
: Squares Freedom Squares _
Without sets - 2962222 | 3 98.7407 1.87
Within sets  8,847.6812 | 167.5 528179
Total 9,143.9034 170.5 | N

The result is less than the theoratical F number of 3.92 at the 99% level . The conciusion is
that there is no difference for Somerville pupils of equal general wbility in the four foreign
! s . N

I}ongqoge‘ 3.




eign language 3.

£

\ LA
’ . i
N |n the n -Semervi He male sub-c lass there were 54 pupils. Therefore the
degrees of freedom were: . o / &
, ‘:> V7 ‘ \
. 4 — . pe r ’ R
37 (304) = 52\? | ~. /
|n the non-Somerville niale the mean was =0. 60 Adin.pting the variance to the -
new non-Somerville male mean gives the new variance of 55.0765. This variance multiplied /
i . by the degrees of freedom gives, as the sur of the squares,-2,897.8521. A one-way - ]
5 classification of the four foreign languages was then performed. The results are reported below.
/ : : \
Sub-Classes A Sum of Residuals ~n " Mean .
Spanish _ : - 51.081 20 - 2.55
French + 62,278 7 + 8.90
o Latin - + 22.978 _ 10 + 2.30.
German L - 66.599 .17 - 3.92
k Total - L = 32.424 /; - 0.60
| | | . Sum of Degrees of L,
E i \ Squares Freedom §g res T
| Without ‘sets 78.779% - 3 . & 326.25871  8.4d— .
A Withinsets_ 1,919.0727  49.6 |  38.6793 L
: Total 2,897.8521 - 526 © ' | o,
E s | The régult is greoter than the theoretical F number of 4.20 at. the 99% level. The conclusion -
; *is that there Is @ dlffefence for non-Somerville males of equal general ability in the four for-
E .
E

ln t he non-Somerville female sub-closs there were BTpUp’i Is. Therefore the degrees
of freedom were

3],",(304)"809 -

L S
i ~—

The non-Somerville female mean was +3.19, Ad]usting the variance to the new non-Somerville
female mean gives a variance of 43.8247. This variance multiplled by the degrees of freedom
gives, as the sum &f the squares, 3,544, 1943 A one-way classification of the four foreign

longueges eresreporfed below.




' \

— Sub-Classes  Sum of Residuals — ~ n Mean

Spanish + 66.295 32 +2.07
French + 106.294 22 +4.83
Latin + 54.901 18 +3.05
German + 37.286 1 +3.3
Total 1+ 264.776 83 +319 . /\
L] Sum of Degrees of ", Mean - ) ,

Squares Freedom : Squares F

Without sets  100.9096 3 33.6365 0.76 .

Within sets 3,443.2847 77.9 44.2172

Total _3,544.1943 80.9 i

Th.g result is less than the /théoreticul F number of 4.08 at the 99% level. The conclusion
is that there s no difference for non-Somerville females of equal general ability in the
four foreign language 3. - -

pR——————

~

~

. In the total non-Somerville Classes 1958-61 without differentiation according to sex, .
\tﬁére;were__ 127 pupils. Therefore the degrees of freedom were .

. - 127 i - 1m s s
- € /-3-1-2—(304)"' 123.9

The non-Somerville mean was +1.83. Adjusting the variance to the new Somerville mean

‘gives the new variance of 52.0147. This variance multiplied by the degrees of freadom gives, - -
as the sum of the squares, 6,443.0657. A one-way classification of the four foreign languages
was then performed. The results are reported below: ‘

Sub-Classes  Sum of, R?iduuls n Mean

|
A . ) .
Spanish , +,15.214 52  +0.29 < .
French ~ + 168.572 29 +5.81 » . J
Latin. + 77.879 28 + 2.78 : b
Geman - 29.313 ' 28 - 1.05 :
Total +232.352 — - 137 -+ 1.83
J. Sum of Degrees of - Mean
§3uores Freedom Sguores F - 3
. Without sefs 1,517.8961 3 505.9654 12.42
Within sets  4,925.1696_  120.9 $40.7476
" Total 6,443.0657 123.9
. . & /v/,
) ,
..»77-
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The result is greater than the theoretical F number of 3.94 at the 99% level. The conclusion
is that there is a difference for non-Somerville pupils of equal general ability in the four for-
eign language 3. -~ : :

. The suppleme ntal analysis shows that there is no differentiation of the four foreign lan- °
guage 3 in the Somerville pupils of equal general ability who were in the FLES program, either
differentic 1 ' v sex or undifferentiated. In the: supplemental analysis there is a differentiation -
of the four .c-eign language 3 in the non-Somerville pupils of equal general ability without
differentiation by sex. Furthermore, there is a differentiation of the four foreign language 3-
in the non-Somerville males of equal general ubility. \

College Entrance Examination Board Foreign Language Achievement Tests

There were 50 pupils in this study who took the College Entrance Examination Board
Foreign-Language Achievement Tests in Spanish, French, Latin and German. Each-pupil also
had a gamma Otis IQ score. The same regression method employed in the grade point average
and the foreign language 3 marks was used. ’ :

L

The lniﬂc;l study was used without differentiation as to the ~speciﬂc foreign Idnguage

1

to develop the regression with the IQ (general ability test):. The regression is reported below. -

. Elw) = 4.74x, - 70.3

where’ o 4
E(w]) = expected CEEB Achievement in a foreign language  +

| : X2 ' } X]’ = |Q |
The residual was tested for nprmality using the chi-squared test with ten fractiles.
The degrees of freedom Were 4, The actual chi-squared was 5.71. The theoretical chi-squared
at the 80% level was 5.99. The residual is consistent to the normal distribution. A one-way
classification for residual analysis was performed. The raw data was: "

Somerville Non-Somerville
| . <
CEEB-Achievement Mean  531.9 484.5 .
IQ Mean = . 122.1 122.9
© o o 27 23
Classes’ Sum of Residuals
Somerville ..  +23.605 \ L, !

Non-Somerville - - 27..712

The residual variance of the regression is 13,118.5. This variance multiplied by the
48 degrees of freedom gives 629,689.9 as the sum of the squares.




'}'*“”‘T"““""W"”'"W"‘"“‘ B E::T

|

)
LIRS -

)
8

-Sum of Degrees of Mean
vares Freedom Squares F . ’
Without Sets ~ 32,707.3 . 1 32,707.3 2.58
Within Sets  596,982.6 © 47 12,695.9
~ Total - 629,689.9

e e
b

Thé residual distribution was normal, consistent to the 80% level. The theoretical F
number is 2.84 at the 90% level is result is just barely not significant. 1t represents a
difference of 47 points in the means of the Foreign Language Achievement Test in favor
of Somervillé or the FLES program for pupils of equat general ability.

There were 41 pupils in the next study, which was restricted to the Spanish and French
CEEB Achievement Tests, the languages of the FLES program .. Theregression with the IQ -

(general ability test) is reported below.
\ ]

), E(w2) = 5.54x] - 163.7 o

where E(w,) = expected CEEB Achievement
‘ 2 L] .
in Spanish or French

“x, =1Q
C g 1
The residual was tested for norm</:|ity using the chi-squared test with ten fractiles.
The degrees of freedom were 3. The actual chi-squared was 3.49. The theoretical chi-squared
is 3.67 at the' 70% level. The residual is consistent to the normal dG¥ribution. A one-way
clasgifi’cation for residual analysis was performed. The raw data was: ' A

"' . Someiville L)En-Somerville
. CEEB Achievement mean 536.9 ‘ 469.7 )
1Q mean 121.7 122 .4 T
‘n S 26 , 15
. | . Classes - Sum of Residuals
< Somerville -+ 26.004
Non-Somerville - 45.072

The residual variance of the regression is 13,699.4. This variance mult%plied by the 39 degrees .
of-freedom gives 534,276.3 as the'sum of the squares. -

i »
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Sum Degrees of Mean

Squares " Freedom ‘ Sguares f_
'Without sets 48,0054,2 1 48,0542  4.74 )
Within sets 486}22201 38 10,129.6
Total : 5347 276.3 39

The residual distribution was nq:rmal consistent to the 70% level. The theoretical F number

is 4.10 at the 95% level so this result is significant. This represents a differgnce of 67 points
in the means of the CEEB Spamsh and French Achievement Tests in favor of Somerville or the
FLES program for pupils of eq'fal general ablhty

Contmuﬂy in Foreign I.anguage Study =~ .

;
. . . /
'-'// . - . IR

The pugils and their parfnfs' estimate of the value of contmumg in a foreign language S 3

4

was studied. The measure of continuance (non-drop-out) of the pupils in this study is defined 4
as follows: the number of pupils who continued to the next higher level of a foreign Iangudge K
referred to the total numberf of pupils who could have so continued. ; B

7/

German was used The pupils in the study were categorized in addition as to Somerville, non-
Somerville, college preparatory, and non-college preparatory. This study covered the data of R
the combined Classes\of 1958-61, the Classes since tha inception of the FLES .program in Somer- . = .
ville. The meﬂ\od used was the binomnal distribution approximated by the normal dlstrlbuhon -

The conhnmty in eac}of the four foreign Ianguages, Spamsh French Latin, and

There are only two fq/nelgn |anguages, Spanish and French, in the sequence General | ,
Lpngmge |,2. The following table wili show the number of pupils in each category in General
lidng%age | and the number of these pypils who continued i in General Language 2.

!
/
i
I
'

/ I N ]
l - Somervitle , ‘ .
| College Preparatory . Non-College Preparatory
\ ) 0
~ = Gen. lar£g¢ 1 Gen.lang.2 ~ “Gen.lang. 1 = Gen. Lang. 2
Spanish | / | I a7 15
/ French 2| 1 N 16 11
J Non-Somerville . ¥
ollege Prepogtogf Non-College Preparatory
/ .-
Gen. Ilan&l - Gen, Lang. 2 ~Gen. Lang. 1 Gen. Lang. 2
Spanish & /2 98 4
French 4 / 1 12 4

e

P e
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In the study of the continuation from General I.onguoge 1 to'General Language 2 there
were 156 pupils in General Language 1 arid 81 in Gonerol Language 2. :

- The pupils in the study were characterized as Somerville and non-Somerville.
By using these two populations in the normal approximation of the binomial distribution, the
actual u test is 3.35 where u is the normal ariate with mean o and’ itdndord deviation 1.
The theoretical bi-lateral u test at the 99% level is 2.58. This u tést is significant. Of the
Somerville pupils who enrolled in General Language 1, 78% continued to General Language 2.
Of the non-Somerville pupils who enrolled in Generol Language 1, 44% continued to General
Longuoge’l : -

In the General Language continuation study the pupils were then categorized
as to college preparatory and non=college preparatory. By using these two populations in the
normal approximation of the binomial distribution, the actual u test is 0.72. The theoretical
bi-lateral u test at the 99% level is 2.58. This result is not sugmﬁcont, therefore there is no
difference between college preparatory and non-college preparatory in the continuance from -
General l.anguoge ‘I'to General Language 2. The _percentage is 53% in both cases.

In the General Language contlnuotion study, the pupils were then categorized
_as to Spanish and French. By using these two populations in the normal approximation of the
binomial distribution, the actual u test is 0.06. This result is also not significant. Again the
percentage of pupils ¢ontinuing from General Languoge 1to Generol Longuoge 2 is 53% for
Spanish and for French. o

There are four foreign languages in the sequence Language l 2 The following
table shows the number of pupils in edch category in Language 1 and the number of pupils in
each category who continued in Language 2.

S Somerville

, R O
g College Prep. Non-CoIIeQLPrep.
Language ‘l Language 2. . Language 1 - . Language 2
Spanish 50 42 -0 16 “ 2
French 50 45 10 2
Latin 42 § 35 o 11 3
German 27 i 22 7 1
Non-Somerville
College Prep. o Non-Collgge Prep.
Language L Language 2 : Language 1 Language 2
Spanish 189 a7 101 49
French 117 99 29 - 8
Latin 196 168 , 31 é
German 82 75 22 , 14

N.B. The accelerated group was not enumerated in this table.
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In the study of the continuation from Language 1 to Language 2, there were 980 pupils .o

in Language 1 and 74§ pupils in Languoge 2.

The pupils in the study were characterized as Somerville and non-Somerville.,
By using these two populations.in the normal approximation of th€ binomial distribution,
the actual u testwas 1.84. The theoretical bi-lateral u test at the 99% level is 2.58.
This u test is not significant. There is no difference between the Somerville and non-
Somervill ‘pupils in the continuation from Language 1 to Languoge 2. The percentage .

o was 76% in both cases.

In the Languoge 1, 2 continuation study, the pupils were characterized as
| college preparatory and non-college preparatory. By using these two populationsin the
normal appioximotiom the binomial distribution, the actual u test is 15.63. The theoretical
bi-lateral u test at the 99% level is 2.58. This u test is significant. There was a diffsrence -
between college preparatory and non-college preparatory in the continuance from Language 1
to Language 2. 88% of the college preparatory pupils continued from Language 1 to Languoge 2
while 34% of the non-college preparatory pupils continued.

«  in the Language l,\‘2 continuation study, the pupils were characterized as to the
Imguoge elected; Spanish, French, Latin or German. By using these four populations in the -
nomal approximation of the binomial distribution, the chi-squared test. wos employed to -
compare the four fanguoges. The actual chi-squared was 2.17. The theoretical chi-squared
test for 3 degrees of fréedom and ther99% level was 11.3, This result wos not significant, so -
there was no difference between the four foreign languages in the contibation from Language 1
to Language 2. There were 76% of: the'pupiis continuing from Langudge 1 to Language. 2.

There are four foreign longuages in the geqbence Languoge 2, 3. The following table
shows the number of pupils in each category in Language 2 and the number of pupils 1%\:1 each

category who continued in Languoge 3. -

), CollegePrep. \(

Somerville i

Non-College Prep.

lngwage 2 " Longuage 3 | Language 2
Spanish 122 72 32 4
*French 125 74 37 10 -
Latin 35 _ 5, 3 0 ,
Gen 22 - 3 1 ~» 0
o Non-Sajiel\;ille
College Prep. - Non-College Prbp:
- longuge? longuoged - longwge2  [Lohguoge3
- Spanish 177 50 49 6
French 9 ® 2 8 4
Latin 168 30 1 0
German - 75 27 14 4
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N.B. The accelerated group was enumerated in the foregoing table
/ as part of the enrollment in Language 2.

In the study of the continuation from Language 2 to Language 3, there were 973 pupils in
Language 2 and 322 pupils in Language 3. ’

- The pupils in the study were characterized as Somerville and non-Somerville.

’ By using these two populations in the normal.approximation of the binomial distribution, the
actual u test wasy .52. The theoretical bi-lateral u test ot the 99% level is 2.58. This u test
is significant. There was a difference between Somerville and non-Somerville in the continuation
from Language 2 to Language . The Somerville percentage was 47%. The non-Somerville
percentage -was 24%. N »

X In the Langyage 2, 3 continuation study, the pupi Is were characterized as
college preparatory and non>college preparatory. By using these two populations in the normal
approximation of the binomial Wistribution, the actual u test is 1.48. The theoretical bi-lateral. - -
U test ot the 99% lével is 2.58. This u test is not significant. There was no difference between
the college preparatory and the non-college preparatory in continuation from Language 2 to
Language 3. There are 33% of the pupils who continue from Language 2 to Language 3 in either
case. . | .
' ~ In the Language 2, 3 coritinuafion study, the pupils were characterized as ta
the language elected; Spanish, French, Latiffor German. By using these four populations’in the
normal_approximation of the binomial distribution, the chi-squared test was employed to compare
_ the four languages. The actual chi-squared was 37.7. The theoretical chi ~squared for 3 degrées
_of freedom and the 99% level is 11.3. This result was significant, therefore, a supplemental
analysis, using the u test by pairs was performed. Three of the four languages could be pooled
since they were not significant. These languages were Spanish; French and German. Only Latin
was significantly different from the others. In the three pooled languages, Spanish, French and
German, 38% of the Language 2 students continued to Language 3. In Latin 17%-of the Language 2
students continued to Language 3. | o . |

8 There ‘are four foreign languages in the sequence Language 3, 4. The following
table shows the number of pupils in each category in Language 3 and the number of pupils in
each category. in Language 4. :

Somerville -
College Prep. Non-College Prep.

Language 3 . Languoge"4 Language 3 , Languagl' ed - i

Spanish 72 27 _ 14 2. “
' -French 74 20 \ 10 -0 A
Latin $#, 5 2 _ 0 0 ‘
German ’ 3 0 , 0 0 |
. o: j
: 3
L B
- \é
|
i
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Non-Somerville

' Col lege Prep . Non-Col lege Prep.

L . Lcngg_c_ge 3 Longucge*é S Lon\guawée 3 Lunguage 4
Spanish 50 R 6 .. 0.
French 25 : 10 . g 1 ﬂﬂ
Latin 30 - 13 , S 0 -0
German 27 1/ ' 4 0.

*»

In the study of the continuation from ,,’Lqrr,'guage 3to Lang'dag"é' 4, ‘there were 322 pupils in
Language 3.and 89 pupils in Languoge '4, .

The pupils in the sfudy weré characterized as Somerville and non-Somerville. B;:
using these two popu ptions in the/normal approximation of the binomial distribution, the
actual u test was 0.26. The fhedreflcol bi-lateral u test at the 99% level J8 2.58. This
v test is not significant. There is no difference between the Somerville and the non-Somerville
pupils in"the continuation from Longuoge 3to I.cnguage 4. The percenfoge was 28% in both
cases. . .

o D e o

Ry
!

In the Language 3,4 continuation study, the pupi Is were characterized as college .
preparatory and non-college preparatory. By using these two populations insthe normal ‘ j
approximation of the binomial distribution, the actual u test was 4.02. The fhedfet’ical ’
bi-lateral v test at the 99% devel is 2.58. This result was srgmflcanf There was a differ-
‘ence between college preparatory and non-college preparatory in the continuance from
‘Language 3 to Longucge 4. 30% of the college preparatory pupils continued, from Language 3
to Language 4, while 3% of the non-college preparatory pupils continued.

in the Lcnguage 3,4 continuation study, the.pupils were chorccferlzed as to the language
elected; Spanish, French, Latin or Geman. By using these four populations in the normal
approximation of the binomial dlstrlbuflo:) ' the chi=squared test was employed to compare
the four languages. The actual chi-squared was 17.7. The fheoreheel chi=squared test for
three degiees of freedom and the 99% level was 11.3. This result s significant.” Therefore, -
a supplemenfcl anclysus, using the . u test by-pairs was performed. Three of the four languages
could be pooled since they were not significant. In these three pooled languages; Spanish,
French and Latin, 31% of the Language 3 pupils continued to Longuoge 4 German had 3%
of the Language 3 puplls continuing-to- Language 4.

The studies above were concerned with both fhe college preparatory and the non-college .
preparatory pupils. 1t is interesting to investigate the non-college preparatory pupils alone.
This study can include the differentiation of the Class of 1957, the last class before the |ncepf|on
_ of the FLES program, wuth the comblned Classes of 1958 - 61. v
) There were four categories of puplls in the non=college preparatory; Somerville combined

Classes 1953/ 61, non-Somerville combined Classes 1958 - 61, Somerville Class of 1957,

non-Somerville Closs of 1957. The numbers of pupils in each of the four categories who took
any foreign language and the numbers of pupils in each of the foy categories who did not take
any foreign language as well as the percentage of pupils taking a foreign langudge follows;

L
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- Non-College Preparatory .

3 \
Somerville Npn=Somerville Somerville  Non-Somerville
Classes 1958-61  Classes 1958-61 ,  Class 1957 Class 1957
| comb;ned _ combined ‘
Foreign Lang., 131 | 275 27 " 56
No.For.lang. 57 168 16 . 35
Total ' /188 - 443 43 91
Percentage / 70 Y. - 63 - 62

/ . N . .
Only one of the/categories of pupils had-a FLES program. The remaining three categories can

be pooled. . . %

’ ~ Nén-College Prepargtory, . /

y

FLES - Non-FLES
13 - 358
57 219
188 o 77
*“w‘j‘ Zfo‘* L ! 62
- : ' 4 - . T " . . . . \
"~ The pupils in this study were characterized as FLES and non-FLES. By using these two

in the normal opprgximqtign_ofjh’?é binomial distribution, the actyal u test is 1.80.
.The thegretical bi-lateral u test at the 99% level is 2.58. This result is not mathematically
“signifiqj/ant at the 99% level. However, if only 5 of the 188 Somerville non-college preparatory .
pupils ‘during the four years switched to a.foreign language, this result would have been significant.
at the'99% level.. Stated in another manner, thd®actual u test is, 1.80 .which is greater than
the 90% levél, and significant at that level.” The odds are 13 to 1. '

°

’ /. "

i
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